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Introduction to 
THE ABiTESL INSTRUCTOR TRAINING SERIES 



Scope and Content 

The Study of ABE/ESL Training Approaches Project has developed ten training packets 
to assist ABE and ESL instructors, both professionals and volunteers. Packet topics were 
selected based on a national review of training content and practices and on recommendations 
from selected experts representing ABE. ESL. and volunteer programs across the United States. 

Packet topics include: 

1. The Adult Learner 

2. Planning for Instruction 

3. Team Learning 

4. Monitoring Student Progress 

5. Volunteers and Teachers in the Classroom 

6. Conununicative ESL Teaching 

7. Mathematics: Strategic Problem Solving 

8. Whole Language Approach 

9. Improving Thinking Skills for Adult Learners 

10. Learning DisabiUties: Learner Centered Approaches 

ct.nH T^"""^^^ u° i™P"ed in the above listing. Each packet is intended to 

Ti^T' f ^"^°"^P?«f J ^ or three-session workshop series with acUvities scheduled 
for parucipants to accomphsh between sessions. IdeaUy. the sessions should take place about one 

f^^^H ^^''''^ "-'^"^ ^^'^ instructions for workshop leaders and masterfor S 
handouts and u-ansparencies needed in tiie workshops. 

Key Assumptions about Adult Learning 

nri„.i„w P^^'^^t^^J "^^^ ^"igned to guide workshop leaders to model tiie adult learning 
principles upon which tiie packets are based. These principles apply to tiie training of instii^r! 
as well as to educating adult stiidents. Based on tiie Uterato^ about adult learned md Z 
experience of skiUed adult educatois. it is assumed that adults learn best Zen: 

• they feel comfortable witii tiie learning environment and tiiey attempt tasks tiiat 
allow tiiem to succeed witiiin tiie contexts of tiieir limited time and demanding lives. 

• tiiey provide input into tiie plamiing of tiieir own learning goals and processes. 

• tiiey have opportunities to engage in social learning, i.e., tiiey learn from peers as 
well as from an inso^ctor. <» 




they have a variety of opuons appropriate to their learning styles (including sensory 
raodahues, ways of thinking, and both individual and group learning) and have 
opportuniues to analyze and expand their modes of learning. 

• they are able to associate new learning with previous experiences and to use those 
expenences while learning. 

• they hf.ve an opportunity to apply theoryAnformation to practical situations in their 
o>vn Ixves. 

In accord with these assumptions, each packet employs research-based components of 
effecuve traimngand smffrievelopment: theory, demonstraHons, practice, strucZd}e^ack 
and apphcanon with follow-up. Key research findings on these components are: 

^" ^'Sflg ^'^^ ""'^^'"^ "^"^ ^"^^"^ ^ ^ necessary but insufficient component 

2. Denionrtrations that illustrate new practices and reinforce their use are essential to 
tuu comprehension and implementation. 

3. l^tructf>re need to practice new approaches in a safe enviromnem and to receive 
structur ed feedback on their attempts. 

4. New approaches need to be applied over time in a real situation - preferably ones 
men;^ri^~' '''''''' ^^^^^ ^ or 

conditio^sTmer''"" ''""^^ ^ "^''^ ^^"^ ^^^^ ^ °f ^bove 

We hope you will find that these training packets produce effective, long-term results. 



About the 

TEAM LEARNING TRAINING PACKET 



This training packet employs selected research-based components of effective training and staff 
development in ihe following manner: 

THEORY: An inductive-deductive format is used in presenting theory. This approach reouircs 
participants to extract theory from experiential activities (inductive format) and from oral 
presentations (deductive format). Through cooperative learning activities and case study 
analysis, participants learn about and internalize tiieory by discussing it with others. 

DEMONSTRATION: A video of an adult education class combined witii focus questions 
enable p^cipants to identify and analyze tiie criteria presented in the packet for conducting 
successful team learning activities. v^uuu^uug 

PRACTICE: Between Sessions One and Two, participants will have an opportunity to practice 
usmg team leanung sdategies in real instnictional settings. ^ y ^ 

STRUCTURED FEEDBACK: During Session Two, using a check-list, participants will have 
the opportumty to syntiiesize and compare tiie practices tiiey have tried or observed 

APPLICATION: Finally, participants will apply theories to a case smdy, tiieories refiardine 
evaluation of team learning activities. "leones regaramg 

Beyond these selected components of effective staff development, the Team Learning training 
packet also employs an additional "metacognitive" component: ^ 

REFLECTION ON WORKSHOP PROCESSES: At two points during the workshon 
parucipants are required to analyze workshop activities after completing ^m dX S 
T"'^"^"? l^^S ^^tegfes that SeTtiWtie^ 

uZrif. ^ ' •h'"^ P^'^P^^ <^onscious of tiie Uieories and assumpu^SsTa 

underiie and guide tius training packet «>i»uiupuuiii mai 

During tiiese training sessions, "leaniing by doing" will be tiie focus. Participants wUl exnerience 
experience. Such leanung is more hkely to be remembered and used tiian is rote learning. 
About the Participants... 

This trainmg packet is designed for AB£ instructors, ESL instructors, and volunteer instructors 

adult education, all participants need to be involved in all components of tiie tr^g^ 

In tiiis ti-aining packet, tiierefore. participants work in "likp crn.mc" ^ • , . 
acuviue. A. *=se small gjps of 'abE ii^^rs ^ESL^m,S/vr4 foS 



iO 



REGARDING THE SUGGESTED TIMES: All suggested times are the result of field 
testing within a three- to four-hour timeframe. Feel free to adjust the suggested times to 
meet the needs and experience levels of the participants. In addition, it is important to 

(become familiar with the materials prior to the workshop in order to select specific 
^uvities if sufficient time is not provided or some activities take longer than anticipated 
Famihanty with the materials also will enable you to personalize the materials by adding 
anecdotes where appropriate. If more than three hours are available for the training the 
suggested times can be expanded to aUow for additional sharing and discussion 



REGARDING THE ROOM SET-UP: Since the workshop includes both large and small 
group work, arrange the room so that participants can move about fairly easily Try to 
make cenan that the flip charts, overheads, or videos can be seen by all participant In 
^te ^ ^^^'^^^ eliminating the use of overheads or flip 
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WORKSHOP OVERVIEW 



Objectives: By the end of these workshops, participants will be able to: 

1) Choose appropriate grouping strategies to fit specific educational goals; 

2) Plan appropriate team learning activities; 

3) Monitor and manage learning teams to assure student involvement and task 
completion; 

4) Analyze team learning activities according to selected criteria; 

5) Identify and demonstrate appropriate individual roles in team learning; and 

6) Evaluate the results of team learning activities. 
Total time required for the workshop series: approximately 9 hours: 

• Session One: 3 hours 

• Interim Activities at Home Sites: approximately 2-4 hours 

• Session Two: 3 hours 

• Interim Activities at Home Sites: approximately 2-4 hours 

• Session Three: 3 hours 



Tir.:e: 



Materials 
Checklist: 



Preparations 
Checklist: 



Hardware: 

• Two VHS Player ('^O and Monitor 

• Overhead Projector 

Software: 

• Videos: 1. Group/Team Uaming in an ABE Classroom 

2. Group/Team Uaming in an ESL Classroom 

• Packet Handouts 

• Packet Transparencies 

• Blank Transparencies and Transparency Pens 

• Tally results of the Participant Questionnaire. 

• Duplicate handouts 

• Check equipment to bi sure that it is working properly and that the video 
IS cued up to the beginning. 
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WORKSHOP OUTLINE 
SESSION ONE 



MATEMALS 


ACTIVmES 


TIME 


H-3*, T-A* 


I. Introduction, Objectives, Agenda Review, Review of 


15 min. 


T-B 


n. opener: Why Team Learning? 

• Brainstorm advani&ges and disadvantages of 
icaniing m groups or iCdins 


20 min. 


Presentation 
#1: page 27, 

Blank 
Transparency, 

T-C 


4X1. i^fCdimng in uroups ano i earns (Introduction) 
• Presentation on grouping strategies 


20 min. 


H-4 a -b, H-5 a- 
b, H-<i a-b, H-7 


rv. Cooperative Learning 

* ParticioLnts use Cooiv^riHvi* t i>amtnft iao«-m 
about cooperative learning. 


70 min. 




BREAK (during IV) 


15 min. 


H-6 a-b, H-8, 
H-9, H-10, T-D 


V. Preparation for Home Task (SmaU Group) 

• Feedback on planning 

• Individually, participants plan team .learning 
activities to conduct at their teaching sites 


25 min. 


H-11 


VI. Workshop Wrap-Up and Evaluation 


15 min. 



NOTE: All times are estimates and will vary with 
trainers* style and with the size and punctuality of the 
group. Trainers will need to adjust timing as the 
workshop progresses. 



* *'H" = "Handout," 'T* = 'Transparency" 
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WORKSHOP OUTLINE 
SESSION TWO 



MATERULS 


AcnvrnES 


TIME 


H-n*. T-E* 


I. Welcome, Summary of Session One, Agenda 
Review 


10 mm. 


H-9, H-10, T-F 


n. Small Group Feedback on Home Task 

• Individuals report on home tasks 

• Small groups reoort to whole eroun 


45 min. 


H-14a-c,H-15, 

H-16. H-17, 
H-18, T-G, T-H, 
T-I 


in. Choosing Appropriate Team Strategies 

• Teams determine best grouping strategies for 
given situations 

• Discuss team results 


35 min. 




BREAK 


15 min. 


H-19, T-J 


rv. Criteria for Planning and Managing Teams 
• Participants survey criteria 


15 mm. 


H-20. H-21 


V. Video Presentation and Evaluation 

• Participants view video 

• Participants evaluate pldnning and managing of 
teams in video 


Zd mm. 


H-22, H-23 


VI. Preparation for Home Task 

• Participants plan home task 

• Feedback on plans 


25 min. 


H-24 


VII. Workshop Wrap-Up and Evaluation 


10 min. 



NOTE: All limes are estimates and will vary with 
trainers' style and with the size and punctuality of the 
group. Trainers will need to adjust tuning as the 
workshop progresses. 



* "H" = "Handout," 'T' = 'Transparency" 




WORKSHOP OUTLINE 
SESSION THREE 



MATERIALS 


ACTIVITIES 


TIME 


H-25*, T-K* 


I. Welcome, Summary of Sessions One and Two, 
Agenda Review 


10 mm. 


H-22, H-23, T-L 


n. Feedback on Home Task (Small Groups) 

• Participants discuss home task results 

• Groups share results 


35 min. 


H-27, H-28 
T-N, T-0, pp. 
1-33 


m. Individual Roles in Groups (Fishbowl Role-Play) 

• Volunteers role-play 

• Volunteers share reactions 

• Observers report findings 

• Group brainstorms possibilities 


50 min. 




BREAK 


15 min. 


pp. 34, 36-38, 
H-21a-d, H-32, 
H-32, H-34, 
T-Q 


rv. Evaluation of Team Learning 

• Individuals ready case study 

• Evaluation teams use two instruments 

• Participants provide feedback 


40 min. 


T-R, p. 39 


V. Reflection on Workshop Processes 

• Participants reflect on correspondence between 
workshop activities and team learning strategies 


20 min. 


H-35, H-36 


VI. Workshop Wrap-Up and Evaluation 


10 min. 



NOTE: All times are estimates and will vary with 
trainers' style and with the size and punctuality of the 
group. Trainers will need to adjust timing as the 
workshop progresses. 
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TRAINER'S NOTES 
SESSION ONE 



TEAM LEARNING 
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BEFORE SESSION ONE 



The foUowing tasks should be completed before Session One of the workshop: 

□ Send out flyers announcing the workshop series. (See handout H-1 for a sample.) 

□ Send the Participant Questionnaire (H.2) to aU persons responding to the Hyer The 
suggested maxunum of participants for each workshop serieTis 30 persons 

° Sr%v n^^ir H-ll) and arrange them into 

Jfi^^' • ?y P™^*;« of materials to each individual, constant handling 

of materials dunng the session can be avoided. "anaimg 

^ Jh^oughrS)."*"*^'* ^'^^ Transparency Masters provided for Session One (T-A 

S "^Tu^ Participant Questionnaire. (Tlus can be done easily on a 
bknk copy of Ae Participant Questiomiaire.) You may also want tTmake a 
transparency of those results to share with participants. 

° s'ire it f o^'^S^T™^ P^^^^^ — -rhead projector) and make 

° m™^ ct;: s^^r::: ^ -^^^ ^-^^^^^^ ^p- 

n Obtain name tags for participants. 

lZttrfo^n^l\t^' '° '''f I '"""^""^ ^°^^»>°P ^ions- Include 

spaces for names, addresses and phone numbers for future contact with participants 

□ Arrange for any refreshments that wiU be available. 

□ Read tiie Trainer Notes for Session One, pages 9-13 and related Trainer.- 
»ents. Review handouts H-3 through H.?,'and traLp^nd« T A SJSSgh 
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Trainer Notes • Session One 



TRAINER NOTES: SESSION ONE 



MATERIALS 



H-3*, T-A* 



T-B 



AC'A'lVl'l'AH S 

I. Introduction, Objectives, Agenda Review, Review 
Participant Questionnaire 

A. Trainees) introduce themselves. Acknowledge 
participants by asking the ^roup questions for a 
show of hands: e.g.. How many are ABE 
ii structors? How many teach ESL? (and other 
relevant questions). 

B. Call attention to the agenda for Session One of the 
workshop (using H-3 and T-A) and quickly 
summarize the day's activities and their relationship 
to the workshop objectives. 

C. Describe how the worikshop activities will relate to 
the results of the Participant Questiomiaire. 

n. Openen Why Team Learning? 

A. Explain that the focus of the workshop is 'Team 
Learning" rather than "groups" for the following 
reasons: 

• The more structured types of grouping such as 
Cooperative Learning emphasize "teamwork." 
This packet's focus is on structured groups 
although it also covers some informal grouping 
strategies. 

• Workplace literacy programs tend to refer to 
all of their groups as "teams" rather than 
"groups." 

Ask participants to look at the categories on T-B 
(show on overiiead) and think about possible 
answers. (They can discuss with their neighbors if 
they wish.) After 3-4 minutes move to activity 
"C." 



B. 



TIMES 



15 rain. 



25 min. 



5 min. 
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TEAM LEARNING 



MATERfAIS 



ACTIVTTTFS 



TIMES 



T-B, sample 
answers: page 
26 



Blank 

transparency, 
T-C 



Presentation 
#1: pages 
27-28. T-C 



C. Ask for some sample responses to things learned in 
groups. List on T-B. List only 4 or 5. Move 
quickly to brainstorming some reasons why 
instructors would want to use teams/groups and 
some problems they would need to overcome. 
Summarize the advantages and potential problems 
on T-B. Add some advantages that may not be 
listed. (See the sample completed fonn on p. 26.) 

m. Learning in Groups and Teams (Intrt>duction) 

A. Ask participants the following questions: 



1. 



How many now use teams or groups in your 
classrooms? 



2. What tasks do you use groups for? (List 
sample response on blank transparency.) 

3. Show T-C (Why are employees fired?). 

Note that the correct response to question 3 is #3- 
"Unable to get along. ..." 

B. Presentation. Use the above answer to lead into 
presentation #1 on Groups and Teams (pages 
27-28). 



10 min. 



5 min. 



10 min. 



NOTE: At the end of the presentation, you should be 
one hour into the workshop. 



IV. Cooperative Learning 

A. Introduction (Whole Group). Remind participants 
that Cooperative Learning has been the most 
successful group learning activity in schools. 
Therefore, participants are going to leani about 
cooperative learning by using a cooperative learning 
strategy called "Jigsaw." TeU them the activity is 
called Jigsaw because each person learns a "piece" 
of the whole. These pieces are then shared to form 
the whole picture. 



5 min. 
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Trainer Notes - Session One 



MATERIALS 



ACTIVITIES 



TIMES 



B. 



C. 



Home Teams (of 6). Divide participants into 6 
Home Teams. These Home Teams should be 
heterogeneous, so mixing of ABE and ESL teachers 
is appropriate. (Such mixing can be easily 
achieved by counting-off by 6.) Ask each group to 
spend 5 minutes "brainstorming" what they col- 
lectively know about Cooperative Learning. Have 
one member write down the list. 

Expert Groups. After 5 minutes stop brainstorm- 
ing and tell groups to keep their lists for reference 
a bit later. Now tell each Home Team to divide 
themselves into A, B, and C representatives. (If 
group has 6 members, there will be 2 A's, 2 B's, 
and 2 C*s.) Have A's from each group join 
together; all B's and C's do likewise. (If these 
groups are over 8, it is probably best to sub-divide 
them into 2 groups of A's, B's, and C's so that 
each individual will have a greater chance to 
participate.) 



10 min. 



5 min. 



NOTE: It is also helpful If one member serves as a 
^^tfane^keeper** to keep the group on task. 



H-4 a-b, 
H-5 a-b, 
H-6 a-b 



Once participants are in A, B, and C groups, 
instruct the groups to follow these step's: 

1. As v/ill read individually. Handout 4-a,b; B's 
will read H-5 a,b; C's will read H-6 a,b. 
(Groups will have 10 minutes to read these 
handouts. If there are fast readers, they can 
read in one of the other 3 handouts.) 



10 min. 



BREAK 



15 min. 



2. When hanuouts have been read, each group 15 min. 
will mm to Handout 7 and complete the 2 
tasks on that handout. Tell groups they will 
have 15 minutes to complete H-7. 
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MATERIALS ACTIVITIES 



TIMES 



3. At the end of 15 minutes, groups are to return 5 min. 
to Home Teams. Here, each letter (A's, B's, (moving) 
& C's) will have 5 minutes (maximum) each 

to teach the main points from their readings, as 15 min. 

planned in the Expert Group. (reports) 

4. After 15 minutes (or earlier if experts take less 5 min. 
than 5 minutes each). Home Teams will 
compare what they now know about 
Cooperative Learning with the lists they 
brainstormed at the outset 



5. Ask for a show of hands from Home Teams if 
they can now increase their brainstormed lists. 
Tell Home Teams they will learn more about 
Jigsaw in Session Two. 

V. Preparation for Home Task (Small Group) 

A. Possible Situations for a Cooperative Learning 15 min. 
Activity. Divide participants into ABE & ESL 
(review) groups (if there are sufficient ESL participants). 

Using H-8, tell groups their task is to come up with 
some possible teaching situations where they could 
use a simple Cooperative Learning strategy (H-6 
can serve as a resource). Inform participants they 
will have 10 minutes to brainstorm some of these 
situations. 



NOTE: They can subdivide and plan teaching 
activities as a group, as a team — If some are from tiie 
same school — or individually. If they pr efer. 

B. Feedback on Possible Situations (Remain in 
Groups). After 10 minutes, stop group activity. 
Tell participants you know this activity could 
continue, but the purpose was to sample some 
possibilities that might give teachers ideas they can 
use. Therefore, it is important to get some 
feedback of the suggestions they have come up 
with. 



ERIC 
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Trainer Notes - Session One 



MATB^m,S ACTIVITIFS 



TIMES 



Alternately from ABE to ESL, Ust as many 10 min. 
suggestions as possible in 10 minutes of feedback 
(Use T-D). Tell participants you hope they have 
gotten some exciting ideas for their classrooms and 
you will look forward next time to their teaching 
experiences. 

"^"^0 Call participant's attention to Handouts H-9 and 

H-10 (Steps in Home Task and Response Sheet). 
Explain that these forms are reminders of the steps 
in their Home Task (some of which may have been 
completed during this last exercise) and also 
provide a systematic way to bring their experiences 
back to Session Two. 

VL Wrap-Up and Evaluation 

A. Wrap-Up. Tell participants that this session has 5 min. 
had as one of its goals, the modelling of practices 
that have been discussed. For example, they have 
participated in Cooperative Learning to learn about 
Cooperative Learning. They have brainstormed in 
Groups and helped one another plan. 

Tell them you hope they enjoyed and benefitted 
from the process. Suggest that their adult students 
will also benefit and enjoy Cooperative Learning. 

""^^ ^' Evaluation. Ask participants to complete the brief 10 min. 

evaluation form. Promise that it will be read 
carefully and be used to guide Sessions Two and 
Three. 



Total Time: 3 Hours 
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BEFORE SESSION TWO 



The foUowing tasks should be completed before Session Two of the workshop: 

□ Send Notice of Session Two (H-12) to Session One participants only. This notice 
should includea reminder that participants should bring their entire handout packets 
from Session One with them to Session Two, especiaUy their Home Task Worksheets 
(H-9 and H-10). Remmd them to complete the home task. 

D Review sign-in sheet from Session One to verify attendance. 

n«".S!!t?^f for session Two (H-12 through H-24) and arrange them into 

packets A^so duphcate a few extra sets of handouts for Session One (H-3 through 
H-1 1) for those participants who forget to bring theirs to Session Two. 

□ Duplicate "Fishbowl Role Cards and Scenario - page 32, and cut them apart 
° aSu^hTj^.'*''^''°"' of *e Transparency Mastersprovidedfor Session Two 
^ T^^l^ro^^^ ^^^^^"^ ^""^ ^'^^^^'^ projector) to make sure 

r^uT. T ■ ^^'J ^u""^^ ""^^ has sufficiem space and 

movable chairs for break-out activities. 

CD Obtain name tags for participants. 

n Arrange for any refreshments that will be avaUable. 

□ Read the Trainer's Notes for Session Two, pages 15-19 and related Trainer's 
Supplements. Review handouts H-12 through H-24 and transparencies T-E through 
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— Trainer Notes - Session Two 

TRAINER NOTES: SESSION TWO 



MATERIALS 



H-13*, T-E* 



AC'iiVlTlES 

L Welcome, Summary of Session One, Agenda Review 

A. Welcome participants. (They should be the same 
as those who attended Session One.) Review what 
happened during Session One and during the 
interim between sessions. 

B. Present the Agenda for Session Two (using H-13 
and T-E). Quickly summarize the day's activities. 

n. Small-Group Feedback on Home Task 

A. Place participants in teams of four. Divide teams 
by ABE and ESL with volunteer instructors 
attending whichever teams are appropriate to their 
instructional positions. 



H-9, H-10 



B. 



Instruct all teams to appoint team facilitators who 
will insure that each member has an opportunity to 
report on the home task assignment and to receive 
feedback from others in the allotted time of 20 
minutes. Instruct participants to refer to their 
completed forms, H-9 and H-10. to recall how they 
planned and managed the team learning activities 
they conducted in their classrooms. 



TIMES 



10 min. 



5 min. 



20 min. 



NOTE: Leader(s) should monitor teams during the 
abov* activity. 



C. 



T-F 



After group meetings, each team should select from 
members' reports one noteworthy activity and one 
problem encountered with a suggested solution. 



D. Bring participants back to the whole group. List on 
an overhead (T-F) each small group's suggestion. 
Avoid duplicating responses. (You may want to 
tally beside an item the number of times it was 
mentioned.) 



10 min. 



10 min. 
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Trainer Notes - Session Two 



MATERIALS ACTIVITTFS TIMES 



NOTE: An alternative to activity D is to give each 

team a blank transparency T-F and an overtiead pen. 

Ask tbem to present their own transparencies. Time 

this carefully. 

[At this point the workshop should have 
taken approximately one hoor> j 

m. Choosing Appropriate Team Strategies 

A. Review of Formal and Informal Strategies 5 min. 
(Whole Group). Using T-G and H-14-a, quickly 
review the differences between Formal and 
Informal grouping strategies. Next, briefly describe 
the formal activities. (Refer participants to H-14-b 
and H-14-C.) 



NOTE: This overview is designed to be very brief — 
primarily to show participants where material is 
located for the following activity . 

B. Divide participants into 5 teams by numbering off 5 min. 
by 5. The object is to have teams of 5 or 6 per 

table; if necessary, adjust the number of teams. 

Once participants are at newly grouped tables, 
introduce this new topic by noting that the research 
of Bruce Joyce and others shows that one of the 
most difficult decisions teachers face is selecting 
appropriate grouping strategies to match the 
concepts and content to be taught. Tell them 
you're now going to give them a chance to try their 
hands at this task by selecting appropriate team 
configurations to match educational situations. 

C. Have participants turn to Handout H-15 (Grouping 
Strategies Worksheet). Each team will complete 
two matching situations: e.g., Team 1 will do A 
and B; Team 2 wiU do C and D, etc. (Repeat 
letters for additional teams.) Inform the teams they 
have 10 minutes and should appoint a time-keeper 
to keep them on task. Mention that furtlier 
information on grouping strategies is provided in 
Handouts H-14 a-c, H-16, H-17, and H-18. 
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T-G. H-14-a, 
H-14 b-c 



H-15, 
H-14 a-c. 
H-16. H-17. 
H-18 
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Trainer Noies - Session Two 



TIMES 



NOTE: Facilitator should monitor the teams by 
diecking to see if: 

• fliey are on the time sdiedide; 

* all members are participating; 

* no one is dominating the team; and 

• any team has finished earl j . 
Extender: If teams finish early, suggest fliat tihey 
attempt additional situations If they have completed the 
two assigned them. 



T-H 



T-I 



D. Call all teams back together at the i^pointed time. 
If any team hasn't finished, indicate that it is O.K. 
as other teams will have probably made the same 
selections they would have made. Ask the time- 
keeper or another team member to call out the 
names of the grouping strategies they have chosen 
and write them next to the appropriate "classroom 
situations" on T-H (Grouping Strategies 
Worksheet). 

E. After recording team responses, show the preferred 
answers using T-I. Briefly discuss the results. 
Note that there is more than one possible reason for 
selecting a group configuration. ITie important 
point is that participants have rationales for 
their grouping strategies. They should not just be 
selected at random for most activities. 




5 min. 



10 min. 



15 min. 



H-19, T-J 



IV . Criteria for Planning and Managing Teams 

Present the concept of planning and managing teams. 
Suggest that lack of planning and setting-up teams are 
periiaps the greatest reasons for their failure — leaving 
both the instructor and team members frustrated and 
unsatisfied. 



15 min. 
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MATERIALS 



ACTIVITIRy 



Trainer Notes - Session Two 
TIMES 



Note that, when using teams, the role of the instructor 
changes from provider of information to facilitator 
of learning. The instructor's task here is to carefully 
plan and instruct teams on their functions and to assist 
them in successfully carrying them out 

Ask participants to survey the Xriteria for Planning and 
Managing Successful Team Learning Activities" which 
are presented in Handout H-19 and Transparency T-J. 
Briefly discuss any questions that participants have 
about the criteria. 

V. Video Presentation and Evaluation 

Divide the group into ABE and ESL participants. 10 min. 
Further divide them into pairs. Ha'"" ^f the pairs in 
each group (ABE and ESL) will consider how the 
teacher in the video planned the team learning 
activity (using H-20); the other half wiU consider 
how the activity was managed (using H-21). 

Explain that the videos represent "snapshots" taken 
from 3-hour classes. As experienced teachers, they 
will be able to fill in the gaps themselves. 

Place ABE and ESL teachers in different rooms and 10 min. 
show the videos. Allow 10 minutes for pairs to 
complete their respective worksheets (H-20 or 
H-21). 



NOTE: Depending on room space, number of students 
In ABE or ESL groups, or availability of 2 videotape 
players, an alternative is to show both videotapes to 
everyone; divide participants into ABE and ESL 
groups; and have group members concentrate upon 
either the ABE video or the ESL video as they fill out 
H.20 or H.2L 



C. All participants return to large group. Get brief 5 min. 
feedback on planning and managing of groups as 
viewed in the similar videos. (See possible 
responses on pages 29 and 30.) 



H-20. H-21 A. 



B. 



Sample 
answers: 
pages 29 and 
30 
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MATERIALS 



ACTIVITIES 



TIMES 



VI. Preparation for Home Task 



H-22 



Participants remain in ABE and ESL groups as before 
(but in the same room, if previously divided). 

A. Using H-22 (Planning a Team Learning Activity: 
Home Task), ask participants to plan individually 
(or in teams if they teach together and wish to plan 
together) one team/group activity they will use at 
their home sites during the interim before Session 
Two. 



15 min. 



H-23 



H-24 



B. As participants review their plans, they should also 
review H-23 (Managing a Team Learning Activity). 
This is part of their Home Task to be returned with 
their H-22 sheet (Planning a Team Learning 
Activity) at the next workshop. 

C. Leader(s) should monitor this activity. 



5 min. 



D. 



E. 



Have several participants mention their plans. 
Other participants will get new ideas from this 
process. 

Instruct participants to fill out H-23, "Managing a 
Team Learning Activity," after they cpnduct their 
lessons in their classrooms. In doing so, they 
should reflect upon how well they managed their 
team learning activities. 



Vn. Workshop Wrap-Up and Evaluation 

A. Wish participants well in their second team- 
teaching adventure. 

B. Have participants complete the Session Two 
Evaluation Form (H-24). 

C. Remind them of the next session. Cite date, place, 
and time, if known. Express appreciation and 
pleasure at their participation in this workshop. 



5 min. 



10 min. 
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BEFORE SESSION THREE 



The foUowing tasks should be completed before Session Three of the workshop: 

□ Send Notice of Session Hirec (H-25) to Session Two participants only. This notice 
should include a reminder that participants should bring their entire handout packets 
from Sessions One and Two with them to Session Three, especiaUy their Home Task 
Worksheets (H-22 and H-23). Remind them to complete the home task. 

D Review sign-in sheet from Sessions One and Two to verify attendance. 

□ DupUcate all handouts for Session TTiree (H-25 through H-36) and arrange them 
mto packets. Also dupUcate a few extra sets of handouts for Session Two (H.12 
through H-24) for those participants who forget to bring theirs to Session Three. 

□ DupUcate Tishbowl Role Cards and Scenario,- page 32. and cut them apart 

□ Make tomsparendes from aU of the Transparency Masters provided for Session 
Three (T-E through T-J). 

□ Check equipment (VHS player and monitor, and overhead projector) to make sure 
It IS working properly. 

□ Arrange for a place to hold Session Three and make sure it has sufficient space and 
movable chau^ for break-out activities. 

CI] Obtain name tags for participants. 

n Arrange for any refreshments that wiU be available. 

□ Read the Trainer's Notes for Session TTiree, pages 21-25 and related Trainer's 
Supplements. Review handouts H-25 through H-36 and transparencies T-K through 
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Trainer Notes • Session Three 

TRAINER NOTES: SESSION THREE 



MATERIALS 



ACTIVITIES 



TIMES 



H-26*, T-K* 



H-22, H-23. 
T-L 



L Welcome, Summary of Sessions One and Two, 
Agenda Review 

A. Welcome participants (they should be the same as 
those who attended Sessions One and Two). 
Review what happened during Sessions One and 
Two and during the interims between sessions. 

B. Present the Agenda for Session Three (using H-26 
and T-K). Quickly summarize the day's activities. 

n. Feedback on Home Task (SmaU Groups) 

A- Place participants in teams of four. Divide teams 
by ABE and ESL vwth volunteer instructors 
attending whichever teams arc appropriate to tJieir 
instructional positions. 

B. Instruct all teams to appoint team facilitators who 
will insure that each member has an opportunity to 
report on the home task assignment and to receive 
feedback from others in the allotted time of 20 
minutes. Instruct participants to refer to their 
completed forms, H-22 and H-23, to recall how 
they planned and managed the team learning 
activities they conducted in their classrooms. 
(Show T-L for report-back guide.) 



NOTE: Leader(s) should monitor teams during the 
above activity. 



T-M 



After group meetings, each team should select from 
members' reports some successful planning and 
managing activities from that group. 

Bring participants back to the whole group. List on 
an overhead (T-M) each small group's suggestion. 
Avoid dupUcating responses. (You may want to 
tally beside an item the number of times it was 
mentioned.) 



10 min. 



5 min. 



20 min. 



10 min. 
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MATERIALS 



ACTiyiTfRS 



TIMES 



NOTE: An alternative activity to *^ above is to give 
eadi team a blank transparenqr of T«L and an 
overhead pen. Ask them to present thdr own 
transpai'ency. But time carefully and be sure they 
present only one activity. 



Presentation 
#2: page 31, 
H-27, H-28, 
T-N. T-0 



m. Individual Roles in Groups (A Fishbowl Role-Play 
Activity) 

A. Make a brief presentation on Individual Roles in 
Groups. (See Presentation #2 on p. 31. Workshop 
leaders should feel free to adapt this presentation to 
their own style of delivery.) Use H-27, H-28, T-N, 
and T-0. 



10 min. 



Role Cards: 
page 32 



B. Fishbowl Exercise: Ask for six volunteers to role- 5 min. 
play a group discussion for the whole group. 
Explain that they will be assigned roles that are not 
to be revealed to anyone else. 

Have each of the volunteers pull a role card from 
the "hat" (See Role Cards on p. 32.) Ask who 
has role #3. Announce that #3 is the group 
organizer who has called a group of teachers 
together to respond to an administiative memo. 

Give member #3 the Group Task and ask her/him 15 min. 
to present it to the other five members and then to 
initiate the task. Announce that the group 
discussion will be terminated at the end of 15 
minutes — whether or not they have completed 
their task. 



H-29 



H-30 



Ask remaining participants to turn to H-29 
(Fishbowl Observation Form) and complete the 
observation sheet as they observe the role-play. 

At the end of 15 minutes, stop the discussion. Give 
the observers an additional five minutes to complete 
their observation sheets. Give the six role-players 
the "Debriefing Questions" (H-30) for them to think 
about during the five minutes. 



5 rain. 
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ACTTVTTIKS 



TIMES 



T-P, Sample 
answers: page 
33 



C. 



After five minutes, ask first for brief responses 5 min. 
from anyone in the role-play group only to the 
first two questions on the Debriefing Questions 
transparency. Do not ask the third question now. 

Next, ask for random responses from observers to 5 min. 
all questions except the last question. 

Announce a five-minute brainstorm for the entire 5 min. 
group on the final question on each form: How 
would you, as an instructor, help students assume 
effective group/team roles? 

Write brainstorm results on Transparency T-P. 
(See sample brainstorm answers on page 33.) 




15 min. 



rv. Evaluation of Team Learning 



Presentation 
#3: page 34 



A. Make a brief presentation on the Evaluation of 
Learning in Teams. (See Presentation #3 on page 



NOTE: Workshop leaders may want to adapt this 
presentation to their own presentation style. However, 
it should not be longer than the allotted time. 



H-31 a-d 



H-32 



B, 



Quickly divide participants into four "Evaluation 
Teams" based on where they are sitting. Give the 
following instructions to all groups: 

Each participant should quickly read H-31. 
"Evaluation in Teams: Case Study." (Participants 
will later need to re-read portions of the case study 
to complete their tasks.) Then, each individual, 
depending upon his/her team, completes only one 
evaluation form as follows: 

Evaluation Teams #1 and #2: Handout 32. 
•Team's Group Skills" 



5 rain. 



10 min. 
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H.33 



H-34, Sample 
answers: pages 
36-37 



T-Q, Sample 
answers: page 
38 



Evaluation Teams #3 and #4: 
"Individual's Group Skills" 



Handout 33, 



At the end of eight minutes, announce that 
individuals have two minutes remaining. At the 
end of that time, instruct the Evaluation Teams to 
complete H-34, **Evaluation Team Discussion 
Questions." Inform teams that they have 10 
minutes to make their decisions. (See two sample 
completed H-34's on pages 36-37.) 

D. Call all participants back together. Record sample 
responses on Transparency T-Q. Avoid listing 
duplicate responses, (See sample completed 
transparency on page 38,) 

E. After listing responses, summarize as follows: 

"You have each just experienced one type of team 
evaluation in-depth and made a general evaluation 
of Ms. Group*s strategy. Different kinds of 
evaluation are very helpful in making sure that 
teams are effective in the following areas: 

• The team is on task and serious about the 
results of its work. 

• Individuals are taking roles seriously and 
being effective in them. 

• Team presentations are carefully thought out, 
creative, and clearly presented. All members 
contribute in some way to the presentation. 

• Team member's work is evenly divided and 
of comparable quality, given ability levels.*' 



10 min. 



10 min. 



5 rain. 
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MATERIALS 



ACnVfTfFS 



TIMES 



V. Reflection on Workshop Processes 



T-R 



Sample 
answers: 
page 39 



H-35 



H-36 



NOTE: Tlie purpose of the '^ections^ is not for 
evaluation (tiiat Is done at the end of tiie session) but 
laflier to bring to a consdons levd the processes that 
are modeled in this session. If time is veiy short, the 
leaders may dect to present this information; but it is 
more effective If partidpants, therasdves, recall the 
processes. 



A. Tell participants that this workshop has attempted 
to model the processes it teaches and that team 
learning in particular has been modeled. 

Ask participants to recall some of the team 
activities they have been involved in during the 
woricshop series. Record the responses on T-R, 
'•Reflections on the Woricshop." 

B. If participants have difficulty recalling, it may be 
they were involved in the tasks and not fully aware 
of the process. Leaders may need to supply some 
of the possibilities to begin the rccaU process. (A 
sample completed form is located on p. 39.) 

VI. Workshop Wrap-Up and Evaluation 



A. Mention that participants' handout packets uicludes 
the list of references used in 
workshop (H-35). 



preparing this 



B. Ask participants to complete the Session Two 
Evaluation Form (H-36). 



C. 



Wrap-up the workshop: Thank participants for 
their time and effort; remind them to turn in their 
evaluations. 



20 min. 



10 min. 




TRAI^^RS' SUPPLEMENTS 
SESSION ONE 




'Brainexs* Supplement, Sample Answers: 
••WHY TEAM LEARNING?" 



TASK 1; list at least two things you have learned from being part of a team or group. 



Answers will vary 



List at least two possible advantages and disadvantages of learning in teams. 



^ Possible Advantages 


Possible Disadvantages ^ 


• Group skills tmixDrtant In 


• Time-consuming to set up teams 


contemporary workplace. 


• Uncomfortable learning process for 


• Greater learning oalns demonstrated 


independent learners 


in research 


• Some students may "freeload* on 


• Most comfortable learning process 


work of others 


for many students 


• More difficult to track individuals' 


• More tutorial Instmctlon for oeers 


progress 


than from teacher 


• Students may socialize rather than 


• More learning from modeled 


stay on task 


behavior of peers 


• Disruptive or domineering indivkiuals 


• Low-achievers can share in 


a problem 


successes of peers 




• Learning can be more fun in groups 
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Trainers* Supplement, Presentation #1: 
LEARNING IN GROUPS AND TEAMS 



Background and Need 

Show T-C, as follows: 

Q: Do you know the main reason why persons are fired? 
CH 1. Unable to perform skilled job tasks 

n 2. Unable to speak English well enough to do woik 
M 3. Unable to "get along" with Mow employees 
EU 4. Unwilling to work (i.e., lazy) 

when vS?o^^°f ^1°"" ^T-u"^ 8°^ * job at Crocker Bank. Each day 

It c ^^t^ ^'^P*^ ^^'"^ '^^o finished - that was the w^t w2 

done m his country. Other employees, if they got their work done first «took^»Ml?ir^ 

Qo^Bmk merged wnh WelJs Fargo there was to be » massive "downsiztag." Only one menSer 

Zi^. t&c^'S" " - » >« ■» wi the oiirrrsr: 

One reason people are unable or unwilluxg to woik coonerarivHv in th. 
W «hic of domg things independenUy (the 'Td r:^e*d?rCtf • s^^n^f^ Z 

Solving Teams are now prevalent in the workplace. Problem- 
Why Teachers Don't (but Should) Use Group/Team Learning 
from seS^" ~ ^ ^^-tance appears to stem 

1. Their aculmrization for working alone, for being independem (the Horatio Alger belief)- 

2. Their own lack of successful school experiences of working in groups or teams; 
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3. Their lack of knowledge about organizing and managing teams; and 

4. Their fear that students won't like working in teams or will think it juvenile. 

In mith. adult students tend to accept any strategy that is successful — if they understand why 
and how it will help them succeed or transfer skills to the workplace or to society in general. 

There is an increasing amount of research that verifies the value of group learning (E g 
Theisman's U.C. Berkeley research in which he found working in groups to be the single most 
valuable technique for raising the quality of work, and thereby grades, in the Engineering Department 
Especially significant was the dramatic increase for African American and Hispanic students ) 



Formal and Informal Groups in Society 

There arc two major kinds of group learning situations found in our society: formal and 
mformal. 

Formal: Corporate boards, community boards, advisory boards, and many community 
orgamzations such as Chambers of Commerce. P.T.A., Uons Qub. Toastmaster/mistress. Alcoholics 
Anonymous, Weight Watchers, and on and on. 

Fo^al tend to have more complicated structure, are likely to be longer-lasting, and inav have 
cntena for membership or participation. 

Informal: Informal groups are everywhere: a weekend or theater outing with ftiends, a 
dmner party or card game, a group that gets together to resolve a specific situation (fight a freeway 
commg through their neighborhood or to protest the closing of a school, etc.). 

The skills needed for succcssfiil participation in both fonnal and informal groups are skills 
that can be taught m school. 



Formal and Informal Groups in School 

c.u.r.vl?ir^v^T ^'^^^ in Classrooms are also represented by greater strticmrc and more 
compbcated tasks. These groups often require such considerations as: 

• Establishing heterogenous teams (by age, sex, ethnicity, and ability, for example). 

. Requiring carefully plamied stnicmre of activities (e.g.. Cooperative Learning or 
Simulation) around a complicated, long-term task or situation, and 

• Elaborate presentations or feedback (publications, oral presentation, or demonstrations). 

The fonnal group/team stnicture most often used today in classn)oras is CooperaUve Learning 
There are many forms of Cooperative Learning. *-*.oiumg. 




Pt AMKTTK,^ J^^i Supplement, Sample Answers: 
PLANNING A TE AM LEARNING ACnVITY: VTOEO CLASSROOM 

Grouping 

_To call and jngulm about a job openlno. 



Small groups and 




lixne 



Extender -to practice roles 



Goals ■ 
To plan what should be said tn pm^;.. ^|^, 



Roles 

The ent..a class pr acticed roles although only -voluntea,- .«.n .. role-played 
before the enti re class. 
Setting 

Handouts on tasks (in ESL-dial og) 
_Room ananqed to aceomodato groups and t»»mc 
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Tkainexs' Supplement Sample Answers: 
MANAGING A TEAM LEARNING ACnVITY: VIDEO CLASSROOM 



Use the criteria listed below to analyze how the team-learning activity in the video 
dassroan was managed. Aftereachsetof criteria, dte examples of how the activity 
met or failed to meet various criteria. 

Activity Set-up 

The instructor explained instructions for the learning task and instructions for 
team formation dearly and specifically. 



Explained to whole group after setting the scene for the day's activities 
Monitoiing 

^instnictor saw ttiat students suyed on task and cooperated, and that time 
Iirnite were enforced. Tlie instructor provided task assistance and taueht 
collaborative skills when necessary. 

— Moved around room: assisted groups; questioned to make sure tasks were 
clearly understood: helped wi th dialog when n ecessary (esoecially In ESL video) 



Qosure 

Theinstructor provided a synthesis or summary of the lesson and solidted feedback 
irom students regarding their feelings about the lesson. 
— Vo'""teer teams role>plaved before the whole class. Instructor praised and 



Evaluation 

•nje instructor evaluated teams' and individuals' performance on the activity in a 
way that encouraged the improvement of their academic and cooperative skills. 
— inductive review with ntogg of tesson activitt es. 

Reinforced transfer to daily lives. 
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Trainers' Supplement, Presentation #2: 
INDIVroUAL ROLES IN GROUPS 



Adult schools today are faced with a very different student. Many of our students 
do not receive a lot of positive socialization experiences in the U.S. Also, the cultural 
diversity of our students often creates problems for them in today's workplace, where 
worker roles are dramaticaUy changing. Today's worker is increasingly expected to be 
able to interact positively with persons from diverse cultures. Witl downsizing and 
technological developments, more and more employees must assume team-member and 
leadership roles on their jobs. 

Skais they need include: problem solving, decision making, managing time, 
summarizing, brainstonning, active listening, maintaining eye-contact, seeking consensus, 
polite yet pro-active disagreement, and appreciating others' feelings and ideas — just to 
mention a few. The chart on Handout H-27, "Functions of Individuals in Groups" (show 
T-N), illustrates some of the positive task and maintenance functions required for 
successful team-buUding. Task functions are individual contributions that help the group 
accomplish its task. Maintenance functions are individual contributions that help maintain 
group cohesion. These skills are not only helpful in the workplace but in social 
interactions outside of work and school. Take a moment to skim these roles. Also, look 
over the negative behaviors summarized in Handout H-28, "Non-Functional Behaviors in 
Groups" (T-0). Today, we are going to iUustrate some ways we can help students be 
more successful in perfonning positive team functions. 



NOTE: Presenters may want to make their own outline for this presentation. It 
is also better if leaders can use their own anecdotes to make the points rather than the 
samples in this presentation. 
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'Dainezs* Supplement: 
nSHBOWL ROLE CARDS AND SCENARIO 



#1; Your loles are to "give opinions" and 
"seek opinions" on ^ topic being 
discussed You generally atxomplish 
these roles by playing "devil's advocate." 

Note: You believe teachers should "go 
along" with the administrator and 
researdi 



.J 



#4: Your roles are "testing for 
agreement" and "stmmuuizing." You 
state and ask about areas of agreement. 
You also pull togeflier sinular ideas, 
di£^erenoes, and suggest conclusions. 

Note You are strongly against this new 
requirement! 



#2: Your roles are "being the expert" and 
"nitpicking." You act as if you always 
have die final word on every question 
and you point out minor flaws in all 
opinions contrary to your own. 

Note: You are worried about losing 
your job.^. 



#& Your roles are "nay-saying" and 
"digressing." You reject ideas without 
oonsideraticin and get Ae group oi^- 
tradc witii unrelated anecdotes or 
personal e)9eriences. 

Note: You don't want to get involved in 
the responses to the administrator. 



#3: Your roles are "procedure- 
developing" and "goal setting." You 
suggest group approaches, what to do 
next, recap the group's tasks and help 
set standards. 



Note: Initially you try to be neither for 
nor against the new requirement. 



.J. 



#& Your roles are "mediator" and 
"tension-reliever." You suggest 
compromises and relieve tension witfi 
humor or jokes. (Not to be overdone, 
however.) 

Note You are against Ae new 
regulation but are willing to accept the 
group's decision. 



) 



SCENARIO: 



Teachers have all received the foUowing notice from your administrator 

"Due to cutbacks in funding, it will be necessary to combine all dasses 
until they read! a minimum of 40. No smaller ABE or ESL dasses can be 
offered. Researdi shows that "if the teadier is organized, teachine can be 
as effective for 40 as for 20."* 

yoJt^SS^"' • in some way to 



v.. 



er|c 
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A rvr*.-.,^??^' Supplement, Sample Answers: 
BRAINSTORM HELPING STODENTr^ ^ArnvTr tkt >rn a ..c 



would you help students assume more effective n,les in g„>ups/ 

.* Talk about thftroto«h>fr^ as8ianinotfwim 
.* Pnicttee roles in student q,n..p«K^or»p^ribnninqw^.,, 

* SvWtch roles 80 thidanteairp^ rjanca mora th«nnn ^ 

* During early mt 

* During Iflfur I 

_* Solieft student fflftdhnrir^K^rtmlft 




Tiainers' Snpplemenfc Presentation #3: 
EVALUAHON OF LEARNING IN TEAMS 
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^^f' ooqp««bon, mutual encoungement active listening) that ttie teacher 
ISSf/f ^SJ^f^"?^^^"^»*=**^- I^«etobiectivesSett»e academic 
^^tE^'!!?^^°^^ that the tead»er wants to 

^^^^i^i^^'^'^' ^.the-twotypesofobjectivescanbe.et 

• teams* snrapsknia (process) 

• individaaIs*gRmp skills (process) 

• teams* prododi^ and 

• individuals* products. 



Ihdneis* Supplement Sample Answers: 
♦•EVALUATION TEANT DISCUSSION QUESTIONS #1 



Title of the evaluation f onn you reviewed: 
Evaluation of a Team's Group Skills 



What should Ms. Group do with the inf onnation she gathers with this 
evaluation ibmi? 

* Provide each team with a sufronary of all members' responses, pointing out 

strengths and aiwas for improvement 



« Collect this infonnation periodically and track each team's progress 

* Identify teams that need her interventton 

« Identify probl ems common to an teams, then pro vkte instnjction to 
remediate problems 



How could Ms. Group improve this evaluation fonn? 

« Add a couple open^ded questions to altow team members to analyze 



their team's group skills in depth 



« Assign 'points' to dose-ended items for easy summary 
* Add affective items like 'How happy were you working in your team?' 
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Ihdners* Supplement; Sample Answers: 
"F/ALUAHON TEANT DISCUSSION QUESTIONS #2 



Title of the evaltuition fonn you xeviewed: 
Evaluation of Individuars Group Skills 



What should Ms. Group do with the infomution she gathers with this 
evaluation fonn? 

* 'dantffy indivl duais with aspedaliy strong oroup sidlls and pubiiciy praise 

them for those sidlis 

* 'ttontify individ uals especialty iadtinp in oroup sidlis and provide them with 

additionai instruction 

* D^tto how to group students next time so that each team has a similar 

'"ix of memt)ers with strong and weak group sMUs. 



How could Ms. Group improve this evaluation fonn? 

* Include fewer items - only 3 or 4; other ftems couki be inciuded in 
observations of later team m eetings 

* Modify fomfi to t^ a setf^valuatk)n instniment that team members could 
use to ktentHy their own contributions t o the team 

* Modify fomi to be a peer-evaluatton instnwient that team m embers 
couklusetokientffy each other's contributkms to the team 
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Trainezs* Supplement, Sample Answers: 
'^HOME TEAM" DISCUSSION QUESTIONS 

What should Ms. Group do with all the inlonxiation she gathexs through 



her evaluation ttntegy? 

• t>etttimine which laams and which individuals need extra help in improving 
their group sMIls and/or in accomplishino assigned tastes 

* Use the above Infonnation to re-group students so that an teams have similar 
levels of group skflls and academic sMBs 



* Identify specific group s kiils or academic skills that many students find drfficutt 
and provide additional instniction 



How could Ms. Group improve her evaluation stialegy? 

— * 0»e only one instnimant at a time to evaluate OTPUDsicnis: focus ftlther on 
teams' sidlls or individuals' aidlls. not txrth at onea 



• Malce more use of studant gfltfw>tmiimtinn 



* Develop a peer evaluatio n form that asks students to evaluate both how well 
their teammates akted th e team's process and how much thev contributed to 
the team's orodue^ 

* PevplOP an evaluatkxi fomi that she CQuM u se to maka har own flvaluatiQft.y p f 
team nroduf^ 
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Trainers' Supplement, Sample Answers: 
REFLECTIONS ON THE WORKSHOP 



1. Recall of groups and purposes: 



GROUPS 



Session One: 



CooneraHvp. t^aminp rTipQ^yy) 

ABE/ESL Groups 

Session Two: 

Small nmnps 



Teams 



ABE/ESL Pairs 



Teams (optional) 



Session Three: 
Small nmnp 



Rshbowl Groups 



Evaluation Teams 



PURPOSES 



Learn ahnnt cnnpprativp jfumlnp 
Plan Home Task 



Ana1v7i^ W^mff TflSK 
Choose strategies 



Analyze videoCs) 



Prepare for Home Task 



Role-plav and observe 
Evaluate Case Studv 



2. What kinds of monitoring took place during the groups? 

Observing time on task and results. 

OuesUons of f>miip tn ensure untterstanding of task 



Products from groups flessons t a ught - transnarencies: gm..p f^i^b^ 



What were some of the "extender tasksT' Would others have been helpful' 



EXTENDER TASKS 



OTHER POSSIBLE TASKS 



■If finished earlv to cnmi^ ^e tasks nr 
add new ones. 



4. 



What types of feedback activiUes were you involved in? Why do you think they were used? 



FEEDBACK ACTIVITIES 

Reports fimm p-niips 



.Evaluation of activities and case study 
Document s (e.g.. matching exercise) 



WHY USED 

For group partidnation ('i\\iiur\\>) 

For instruc tor to evaluate leamin p 

To evaluate purpo.»^ of eva iuaUons and tn nntP 
variety possihip 

To check understanding n f team nnrpnsp 
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HANDOUT MASTERS 



HANDOUTS 
SESSION ONE 



You Are Invited to Attend 
A Free, Three-Session Workshop on 

TEAM LEARNING 

By the end of this workshop series, participants will be able to: 

1) Choose appropriate grouping strategies to fit specific educational goals; 

2) Plan appropriate team learning activities; 

3) Monitor and manage learning teams to assure student involvement and task 
completion; 

4) Analyze team learning activities according to selected criteria; 

5) Identify and demonstrate appropriate individual roles in team learning; and 

6) Evaluate the results of team learning activities. 



Date of Session 1: Time: 

Date of Session 2: , Time: 

Date of Session 3: Time: 

Location: 

Trainers: 

Sponsors: 



Please complete and return this portion to: 



□ Yes I would like to attend the three-session workshop series on Team Uaming. I agree to 
attend all three sessions. If I am accepted, please send me a questiomiaire. Send to: 

Telephone: ( ^ 

Job Title: 

Address: 



(State) 



CZip) 
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'T^eam Learning*' Workshop: 
PARTICIPANT QUESTIONNAIRE 



If you plan to attend the workshops 
on Team Learning, please complete 
this form and send it to the address 

at the right by ^ 

(date) 



Thank you! We look forward to seeing you at the workshop. 



Name: 



Phone: 



Address: 



Please check the appropriate boxes below. 

1. Are you teaching now? CD Yes Dno 

2. Are you a volunteer? CD Yes CD No 

3. If yes:' what subject(s) do you currently teach? 

n Adult Basic Education 

CD English as a Second Language 

CD Other, please specify: 



4. In which of the foUowing settings do you currently teach? Check all that apply. 

CD Classroom 
CD Learning Laboratory 
CD One-on-One Tutoring 
CD Computerized Instruction 
CD Distance Learning 

□ Other, please specify: , 





PARTICIPANT QUESTIONNAIRE (continued) 



5. Please incUcate the number of years you have taught each of the groups listed below Of you 
have taught for less than one year, write "1".) • v j « 

□ Adults 

□ High School/Junior High School 
EH Elementary/Preschool Students 

6. What kind of instructor training have you received? Check aU that apply. 

CI Credential program in adult education 
n College courses on adult education 

Workshops/conferences on adult education 

□ Credential program in elementary/secondary education 
D CoUege courses on elementary/secondary education 

□ Workshops/conferences on elementary/secondary education 
J^^c'"™' """"^^ your 



Appropriate grouping strategies 

Cooperative learning activities 

Planning team learning activities 

Managing team learning activities 

Individuals' roles in groups/teams 

Facilitating groups/teams 

Evaluating students' learning in 
groups/teams 



Completely Extremely 

un-informed well-informed 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 
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TEAM LEARNING 
SESSION ONE 
AGENDA 



Objectives: By the end of these workshops, participants will be able to: 

1) Choose appropriate grouping strategies to fit specific educational goals; 

2) Plan appropriate team learning activities; 

3) Monitor and manage learning teams to assure student involvement and task 
completion; 

4) Analyze team learning activities according to selected criteria; 

5) Identify and demonstrate appropriate individual roles in team learning; and 

6) Evaluate the results of team learning activities. 



Agenda: L Introduction, Objectives, Agenda Review, Review of Participant 

Questionnaire 

n. Opener: Why Team Learning? 

in. Learning in Groups and Teams (Introduction) 

• Presentation on grouping strategies 

IV. Cooperative Learning 

• Participants use cooperative learning to learn about cooperative 
learning 

BREAK (15 minutes) 

V. Preparation for Home Task 

• Participants brainstorm situations and activities to use at their 
teaching sites 

• Feedback on possible situations 

VI. Wrap-Up and Evaluation 

• Participants are reminded of how workshop activities reflect content 

• Participants complete evaluation form 



COOPERATIVE LEARNING: 
AN OVERVIEW 



Group A (1) 



Why Cooperative Leaming? 

During the industrial period of America's development, an individual who was responsible 
and willing to work hard regardless of literacy skills could find a job and earn a living. Many 
people today want to believe those times will return. In our present period of technological 
development, there are no signs to support those wishes. Secretary of the U.S. Depsxtment of 
Education, Richard W. Riley, asserts (1993) ". . . basic Uteracy levels that worked weU for 
assembly line employers are inadequate for workers who must comprehend and use technology 
on a daily basis, analyze and interpret data, and adjust to flexible team-based production and total 
quality management systems" (p. 20). It is estimated, he notes, that by the year 2000, 25 mUlion 
additional jobs will require such problem-solving skills in management, administrative support, 
sales and services. 

For adults in our ABE and ESL classes (most aie there to improve work opportunities) 
cooperative leaming, combined with literacy and technological skills can greatly improve their 
employment opportunities. In addition, cooperative leaming skills have direct application to 
family and community interactions. 



What Is Cooperative Learning? 

Cooperative leaming is a structured classroom technique that incorporates direct 
instmction wif- group work. It allows students of all achievement levels and backgrounds to 
work together towards a common goal; an individual attains his/her.goals only when the group 
attains theirs. This differs from the traditional classroom where students often compete with one 
another for the instructor's attention and praise. Cooperative leaming also fosters improvement 
of social skills and self-esteem. Key elements of cooperative leaming include: 

• Positive interdependence; 

• Face-to-face interaction; 

• Individual and group accountability; 

• Interpersonal and team skills; and 

• Group processing. 

Positive interdependence occurs when all members of a cooperative team contribute to 
each other's leaming. Interdependence is achieved through strategies such as mutual goal setting, 
mutual rewards, interdependent group roles and stmctured tasks that require equal contributions 
from all team members. 

Face-to-face interaction involves students interacting on a regular basis within their 
teams or groups. They also must provide support to each other in order to accompUsh their 
leaming goals. 



O ™Z.£Ai?M^C — ■ — 
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Group A (2) 

Individual and group accountabiUty requires students to learn the roles and 
responsibUiues of individuals working as a team. Through evaluation strat^es eacrmemS? 
shares accountability for the group successes and failures strategies, each member 

andculJSST^^rrerTa^St^^^^^^ 



What Are The Benefits of Cooperative Learoing? 

(K.ouJ^^^?^n- Shown to be effective in fostering "pro-sodal" behavior 

" to «hlevei«nt leveb resiiliing from coopeiaUve struclures 

(Slavm 1983). Aduevement gaim have been especuJly dnunatic for AfricuxAmeriSnl^ 
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Group B (1) 

TEAM-BUILDING SKILLS IN COOPERATIVE LEARNING 



Team Skills Require Training 

Some instructors do not use teamwork in their classes for two reasons — they fear some 
group members will distract others and, they believe higher achievers will do all the work. 
Supporters of teamwork indicate the benefits of teamwork, including cooperation and higher 
achievement, require instruction in interpersonal and small-group skills. 

To work effectively toward team goals in a cooperative learning situation and to benefit 
from the cooperative learning experience, students must be equipped with a number of social 
skills. These skills include abilities to communicate, to trust otiier members of tiie group, to 
accept and support otiier members, to resolve conflicts, to encourage otiier members, to seek 
elaboration, and to ask probing questions. Students must be taught tiiese necessary skills and be 
motivated to use them. 



Steps in Developing Team Skills 

Johnson and Johnson (1990) suggest a series of steps to follow when instiiicting students 
in team skills. 

1. Students have to see tiie need to use tiie skill and to beUeve tiiey will be better off 
by knowing it To tiiis end, instructors can describe tiie skill, explain why it is 
important and let students know tiiey will be rewarded for using it 

2. Students need to understand what tiie skill is and when it should be used. For tiiis 
step, instructors should model tiie skiU and also ask students to describe botii tiie 
verbal and non-verbal characteristics. For example, "encouraging participation" may 
require asking: "What's your idea?' and making eye contact 

3. Students must practice tiie skill, perhaps by role-playing. The skill can also be 
assigned as a role (i.e.. encourager, summarizer) during teamwork, witii roles rotating 
frequentiy. The instructor will initially need to cue and reinforce tiie skill. 

4. Students must discuss and reflect on tiie use of tiie skill in tiieir groups. Instructors 
should si^dule time for groups to evaluate tiiemselves by discussing such issues as 
"Name three tilings your group did weU and name one tiung tiiat your group could 
do better next time." 

5. Students must continue to practice tiie skill so tiiey can fuUy internalize it. 
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Group B (2) 

teamwo!?^.Sii?^^K^° T'"^ approaches to develop. faciUtate. and evaluate social and 
^work skOls. These approaches take the form of acUviUes and games that incorporate a 
parucular skiU. Introducmg skills for use in cooperative learning ^oups will r^Z^more 
pracuce if students are unaccustomed to using such skills and worlinf coi^XeW te^ 
To aUow students to get used to working together, the instructor cJr^^TgrZp a^til^s 
v^Aspecific tasks butjwAout assigning skills. Next, the instructor can introduceT^orcept 
of social and teamwork skills, perhaps starting with just one or two skills. 

The Results of Teamwork Training 

term hpI^fitc'^'^T"? ^^P^^^^^^ group skills produces both short-term and long- 

S^^S^. In am'^'T' ^ retention, ^'d 

cnucal thinkmg In the long-term, good interpersonal skills will be beneficial in the workila^e 
- pamcularly m jobs that require employees to work cooperatively in ~ aJdTSmnv 
and cornmunity settings. Kagan (1986). Slavin (1985) and oXe^ have Sn thaTte Jr^^ 
longand short-terms. team skills have an affect on interUp relZTpJXl^Z ^de^ts 
of different racial or ethnic backgrounds work towards a common goal in a^Sve 
situa^uon. Hie r^her found that through teamwork students fe^ to l^^d rS^TTnf 
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Group C (1) 

TEACHING FOR COOPERATIVE LEARNING 



Preparing to Use Cooperative Learning Structures 

Using cooperative learning in the adult classroom changes both the tasks and roles of the 
instructor. One of the first decisions the instructor needs to make is what cooperative learning 
acUviUes or structures to use and how often to use them. If cooperative learning is to be 
successfiil, that decision cannot be made by pulling activities from a hat; rather, it is a matter of 
selecting the cooperative learning structure that will best accomplish the particular learning eoals 
of the class. 

On the other hand, if the class is not used to participating in group tasks, and may even 
see them as elementary school devices, the instructor will need to begin with relatively brief 
group exercises (such as completing a specific task) including ones that are most likely to be 
successful. In addition, setting the scene for team activities might include asking students what 
groups tiiey belong to. what decisions are made by groups in tiieir Uves (not forgetting tiie 
family), and what, if any, pan of tiieir work involves working cooperatively witii otiiere. 

In ESL classes, instructors may also need to anticipate possible intergroup conflicts 
mcludmg gender roles or etiinic barriers. In some cultiires, for example, men are tiie decision- 
makers and women are neitiier expected nor comfortable in participating openly in tiiat process 
In such a situauon, preparation would include discussion about gender roles in tins country botii 
socially and in tiie workplace. 



Selecting Simple Cooperative Learning Structures 

Below is a description of some of tiie less-compUcated cooperative learning structures for 
early and mtermittem classroom use. (More compUcated strucnires. such sa tiie Jigsaw approach 
used m tius exercise, will be discussed in Sessions Two and Three.) 

Task Groups. Students are randomly grouped to complete a worksheet or make a 
decision. (A case stiidy or story might be used tiiat is related to reading for ABE students or to 
workplace practices for ESL students.) Each person is required to make some contribution to tiie 
group process. 

Roundtable. A task, such as completing a form, is shared by tiie group. Each person 
perhaps usmg a differem colored pen. completes a section. Otiiers may coach but not pTrform' 
a person s task. Everyone in tiie group is responsible for knowing how to complete tiie task. 

, « Ki ^;Sh««- Students begin individually by tiiinking tiirough a question or solving 

a problem provided by tiie mstructor. Next, tiiey share tiieir tiioughts witii anotiier member of 
tiie class and finally, tiiey combine tiieir tiunking witii tiie entire class 
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Group C (2) 

Numbered Heads Together. The class is divided into groups; each person in the group 
has a number. The instructor poses a problem or question which the group discusses and makes 
a decision on an answer. The instructor calls out a number and only the person in each erouo 
with that number may answer for the group. 



Changes in Instructional Roles 

It should be clear that the role of the instructor in a cooperative-oriented classroom is 
dramaucally different from that of a "traditional" instructor who dispenses information and 
cnecjcs for recall. The cooperative-oriented instructor is a true "faciUtator" of leamine and tiiose 
roles are very different in the following ways: 

Planning — designing cooperative structures that faciUtate both academic achievement 
and group processes. 

Temn Building — helping students learn to work together, to trust one anoUier. and to 
assume mdividual and team responsibilities. 

Monitoring — keeping close watch of team processes, verifying individual and grouo 
achievement, encouraging positive interpersonal relationships. 

students^''**"**^"^ ~ ^^^^ evaluation of skill building and goal setting with the adult 

Proponents of cooperative learning assure us tiiat the results of these teaching functions 
produce students who are: 

• better prepared for tomorrow's workplace; 

• more skilled in higher order tiiinking processes; 

• more involved in tiieir own learning, and 

• higher academic achievers. 




**EXPERT GROUP' 
PLANNING WORKSHEET 



After individually reading your assigned article (An Overview. Team-BuUding Skills, or Teaching 
for Cooperauve Learning), please complete, as a group, the following worksheet for your report 
to your Home Team. ' ^ 



1. Major Ideas from file Reading 

Identify ftzw or fcnir major points £ram your zead^ 
to your Home Teaxn. 



c 
d. 



2. Presentation Flan 

How can you most efiiectively present tiie above findings in the minutes 

you have been allotted? The more innovative you can be, the greater are the 
dunces that your infonnation will be remembered and used. 



POSSIBLE SITUATIONS FOR 
COOPERATIVE LEARNING ACTIVITIES 



ABE 


£SL 








HOME TASK: SESSION ONE 
USING A COOPERATIVE LEARNING ACTIVITY 



Objective: Participants will use and evaluate the success of a simple cooperative learning 
structure* 

Steps in the Home Task Process: 

1 . Think of an opportunity in your own teaching situation where it would be appropriate 
to use a simple cooperative learning activity. 



2. Specify the appropriate goals (achievement and group process) that would be 
achieved through this activity. 



3. Design the cooperative learning activity insuring that: 

• Students are heterogeneously grouped 

• Students understand the reasons for the activity 

There is an opportunity for self-evaluation and feedback by students 



4. Evaluate the activity using the Home Task Response Sheet (H-10). 

5. Be prepared to share your experience and findings at Session Two of the Team 
Learning series. 



HOME TASK: SESSION ONE 
RESPONSE SHEET 



1. Goals to be achieved by the Cooperative Learning Activity: 



2. Type of Cooperative Learning Activity/Structure Selected: 



3. Method of Grouping Students: 



4. F^ositive Results of the Activity: 



5. Problems or Negative Reactions Encountered: 



^" U^\nf S^c^t^eT^"'^^^°'" ^"^'^ °^ ™^ ^''^'''^ °' Cooperative 
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SESSION ONE EVALUATION 
TEAM LEARNING 



Date 



Location of Training 



Presenter 



Name of Adult Education Program 

Geographic Setting (check one): □ urban □ suburban □ rural 

Your Position (check all that apply): 

□ ABE Teacher □ ESL Teacher □ Other (please specify): 

□ ABE Vohintccr Instmctor □ ESL Volunteer Instmctor 



Number of years experience in this position 



Number of years of other adult education teaching experience . 
Certification in elementary/secondary education □ Yes 
Education Background Field 



□ No 



For each of the following questions, please circle the number that best expresses your reaction. 
Presentation 



1 . The length of time for the workshop was 
(too short) 1 2 3 4 5 

2. The small group activities were 
(not useful) 1 2 3 4 5 

3. The ideas and activities presented were 
(dull) 1 2 3 4 5 

4. The mix of activities used to present the material was 

(not useful) 1 2 3 4 5 (very useful) 

5. The extent to which the workshop covered the topics was " 
(inadequate) 1 2 3 4 5 (very adequate) 



(too long) 



(very useful) 



(very interesting) 
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General Comments About Presentation: 



Content of Trainins 

1 . The key concepts and infornaation presented in the workshop were 
(not useful) 1 2 3 4 5 (very useful) 

2. The purposes and objectives of the instructional packet were 
(vague) 12 3 4 5 

3. The objectives of the instructional packet were met 
(not at all) 1 2 3 4 5 

4. The content of the training will be 
(not usefiji) 12345 

5. The theory and information presented were 
(insufficient) 1 2 3 4 5 

General Comments About Training Content: 



(very clear) 



(completely) 



(very useful) 



(sufficient) 




Materials 

1. How appropriate was the content of the 

a. printed materials 

(inappropriate) 1 2 3 4 5 (appropriate) 

b. overhead transparencies 

(inappropriate) 1 2 3 4 5 (appropriate) 

2. The technical quality of the printed materials was 

(poor) 1 2 3 4 5 (excellent) 

3. The technical quality of the overheads was 

(poor) 1 2 3 4 5 (excellent) 

4. The materials presented can be adapted to my own learning environment 
(not at all) 1 2 3 4 5 (very easily) 

General Comments About Materials: 



Overall Comments 

1 . What were the strongest features of this workshop? Please be specific. 
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What do you think were the weakest features of this workshop? 



What suggestions do you have for improving this training? 



Which techniques, ideas, or activities will you apply in your own classroom? 
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REMINDER! 
Session Two of the Workshop on 
TEAM LEARNING 



Date: 



Time: 



Location: 

Please remember to bring the following: 

1. Completed Home-Task Worksheet 

"Using a Cooperative Learning Activity" and 
••Response Sheet" 

2. Materials from Session One 



Please complete and return this portion to: 



□ Yes, I will attend Session Two of the workshop on Team Learning. 



Name: 



Telephone: (. 



Job TiUe: 



Address: 



(Qty) 



(Sute) 



(Zip) 
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TEAM LEARNING 
SESSION TWO 
AGENDA 



Objectives: By the end of these workshops, participants will be able to: 

1) Choose appropriate grouping strategies to fit specific education^ goals; 

2) Plan appropriate team learning activities; 

3) Monitor and manage learning teams to assure student involvement and task 
completion; 

4) Analyze team learning activities according to selected criteria; 

5) Identify and demonstrate appropriate individual roles in team learning; and 

6) Evaluate the results of team learning activities. 



Agenda: I 



Welcome. Summary of Session One, Agenda Review (Whole Group) 
n. Small Group Feedback on Home Task 

Individuals report to small groups on home task 

• Small groups make suggestions to instructors for successful team 
learning activities 

• Small groups report to whole group 

m. Choosing Appropriate Team Strategies 

• Participants review formal and informal groups 

• Groups match situations and strategies 
Results of matching exercise are discussed 

IV. Criteria for Planning and Managing Teams 

• Presentation on planning and managing teams 

V. Video Presentation and Evaluation 

• Participants view video 

• Participants evaluate video planning and managing of teams. 

VI. Preparation for Home Task 

• Groups plan home task 

• Feedback on planning 

vn. Workshop Wrap-Up and Evaluation 
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GROUPING STRATEGIES OVERVIEW 



The following items are described on pages H-14-b and H-14-c. 



1 




FORMAL GROUPING STRATEGIES 
(*Team Learning" or ^Cooperative 
Learning'O 


INFORMAL GROUPING 
STRATEGIES 


• intentionally heterogeneous 


• not necessarily heterogenous 


• more structure 


• less structure 


• team recognition 


• individual recognition 


• longer-lasting 


• short term 




GROUPING STRATEGIES 


GROUP AcnvmES 


FORMAL GROUPING STRATEGIES 

CTeam Learning" or Cooperative 
Learning'*) 


• Specific Task 

• Discussion 


1. Student Teams — Achievement 
Divisions (STAD) 


• Brainstorming 

• Decision-Making 


2. Co-op Co-op 


• Expert Inquiry 


3. Jigsaw 


• Socratic Questioning 


A. Sociometric Groups 


• Role Play 


5. Simulation 




INFORMAL GROUPING 
STRATEGIES 




6. Pair Practice 




7. Tutorials 




8. Random-Assignment Small Groups 




9. Self-Selection Small Groups 





• tiiegiDqisliavewdl-dtafiiicdcliuctuia; 

• fliegiroiflnJawlooidjrdefiiieditnjaunK 

• «d8ra9»«egBiorilyiniinliiiied for oiUy one diss iwiod. 
^T^^^ ^'"'^ I*«»i«r »r"C6opeiative Learning-) 




«ii«nges ftudaits into teims so tiutt every ftudent if working witti at 1^ 
other requested teim-mate. Consequently, negative intetpeisanal interactions 
widiin teams are reduced. 

& Simiilafion:Theixwtnatode$cribesindetailareal.woridso^^ 

. ^ iattructor assigns roles to students, attempting to mini- 

mize stereotyped nOe assignments and attenuating to maxixnize interactions 
among students of different aMity levds, edmidties, and genders. 

Infomial Grouping Strategies 

6. P«irPi»cfice: Students pair off to review infennalion or lehewsepresentatu^ 

7. Tutorial: Tlieinstructorgroiq)fftudentsinpairiorsmall groins 
lu0i-«iiieving students hdp low-adUeving ftude^ 

8. l^dom-Ass%nmentSmanGroiq>KStudentsfanngrotq»of4.6xnembere 
^^^!!!!!^ jwi^ment tedmique^ far exan^lev -ctnmting off," drawing 
nmnbers form a hat, or dra%vingftom a stack of standard playing cards, 

iqxm mendah^ or t^pon mutual ixiteiest in a topic 
Group Activities 

The following are adivities commonly assigned to learning gr^ 

^^!^SSSf ^I!?^.** «iteria for sdeding stories toindude 

m a dass pubheation, producmg a report, or preparing a daK presentation. 

language and thmkmg skills by focusing on a sodal issue like teen dnrg use 
for the groiq> or dass to amsider, eg., ideas for the title of a dass ^a^^ 

t^miangro^ to example a groiq>mi^,«eardipos2>iKties, present 
opbons, weigii merits, and readi group omsensus on an infin^^ 

Exi«t:nquiry: Stud«ttquestion an expert TWs may be done in a structured way 
sudx as the game -^Questions- or by foUowinga^sparedinterW^^ 

Soo^QuestioningrShi^ 

dents posmg questions, dullenging assumptioitt, oq«to^^ 

^ • the role play allows individiials to 

pradioBnewroIes(eg.,salesperson)inasafeen4wunenL 
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GROUPING STRATEGIES WORKSHEET 



In teanut/ match two rifnaHoMtidowGndicitedb^ 

appropriate groiqiiiig tLulegic* ftom Handout 'Gxoiqnng Strategies 

Ovoview." LuiioOe your duttos in the far left ooluin^ 
grouping strategies you sdect 



GxDtitping Strategy 


ClasszDom Situation 




A. ine mnructor wants students to practioe con* 
suzner and math skins. The activity should help 
prepare students to use those skiUs in die real woiid. 




B. IheoommuniQr surrounding the school has many 
prooiems: unempioyinen^ drugs, cnme, a poor trans- 
portiitiansystemattd stores that over-dbiuge. The 
instructor %vant$ students to fora problem-solving 
groups according to the issues diat interest them. 




\»* Ailc uiauukiw UBS « ^M^^'nv'iinTnu cuiss witn low 
level reading skills. She would like to give students a 
problem^lving assigzunent dtat requires a lot of 
mding. 




D. The instructor has noted duU several students are 

navmg oimcui^ vritn su(})ect'>vero agreement The 

remainder of the dass appeals to have mastered the 
concept. 




E Students tend to sit in dusten according to 

ethnidty, with little interaction between the groups. 

The instructor wants to conduct an activity diat win 

integnte dte dass whfle students produce reports on 
•cultural dhrerrily." 




F. The students in an ESL dass generdly talk only widi 
the friends tfaqr sit beside. The instructor would like 

them to talk widi odwr students abouf ways of findfaig 
cmjdoymenL 

> 
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STUDENT TEAMS - ACHIEVEMKTsJT DIVISIONS 



OaMPiBSttiMoxift Tl«in$tructorp«^xrutetialinuiu^ 
focused upon only tt^fafennjtfiontfulitu^ ^ 

Teams: The instzuctor divides the dass into 

teaaMoffouritud«nti«KaiCfivef»iimaeoeiMiy). 

Ml to cxmtains itudentf xiq«Mnting « vMie^ 
<rfjcid«ici^^ 

Jflity levels Me equalized by ftefonowingmefeod: 
^51!!T?J7^^ tudenls byaademicahflity, 
dmdesihelistintofourequalpets,ind«s«ii!ns 

trated ui the table to Oe xi^ 

After each unifs presentation, the instructor 
gives each team woricsheets and answer sheets that 
cover the material Students %vQricwiAintf)eir 

teams, helpmg eadi other master the woxicsheets. 





Tgam 


1 


A 


2 




3 


C 


4 


c 


5 


B 


6 




7 


A 


8 


6 


9 


C 


10 


C 


11 


B 


12 


A 



Quizzes: After appiojdmatdy one period of 
nngeof scons to fteX^S».^ ^ ^ ^^**^'*^"*Il»°P^* 

"^"^Rccognitiom Eadi week, team scores a»i»«v«*,--i- 
bulletin boanL Individuals are re^iZTi^^ 

inomouais are recognized for the contributions they make to their teams 
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CO-OP CO-OP 

oc><)paM>p),«ul2)toinvdvc«tudentsaaosscui^ ««i«wence 
Steps of Co-op Co-op 

?^ DiiCMrion: Discussicm is intended to eenerate studenb;' 

m^inttopicandtoe^lc^thertudents'priorknowi^^ 

2ha?^?«?i'^?*^*"?^'^"°* ^iMtmctorassigns students to teams 
J^S^IJ^^^ nuoomize student diversity within teams far^I^odal devdopmSt 
Sudi diversity may require additional time far teMn4niildinr^^ aeveiopment 
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CRITERIA FOR PLANNING AND MAN AGIN G 
SUCCESSFUL TEAM LEARNING ACnVITIES 



Grouping: 



Hxne: 



Goals: 



Roles: 



Setting: 



Criteria for Planning Team-Learning Activities: 

1. T->«wi<iig tuk (eg., make a dedaxm, solve a problem, prepare a report) is 
described deariy and specifically. 

2. Gzotqiixig ftzategy is appropriate to ^nature of Ae learning task. 
.3. Gxoap sixe is appiopri ate to the nature of the learning task. 

4. Hme limit* appropri ate to eadi step of the learning task are clearly specified. 

5. ''Extender" tadcs for teams ttiat complete tiieir learning tasks early are dearly 
described. 

6. Team goab require oontributians from arid ooopenition among all team 
members. 

7. Individual behavior that is desired from all students is clearly specified. 

6. Individnalt* assignments to teams maadmixe the variety of ability levels, 
etihnidtiesaxuigendezsineaditeam. Individuals with special skills (eg., 
reading or writing skills} are assigned to teams as needed. 

9. Role assignments to individuals (eg., fricffltator, time-keq?er, note-taker) 
insure tfuit an neoessary loles are fiUed wifiiin each team. 

10. Claasroom is physically arranged to accommodate the learning activity. 

11. Materials necessary for the learning activity are provided. 



[ 



Criteria for Managing Team-Learning Activities: 

Instructions/" ^ loatniftion for the leanung task are esqilained dearly and specifically. 

L.2. Instructions for team formation are rxpbinpd dearly and q>ecifically. 

3. Monitoring of students' behavior assures titat students stay on task and 
cooperate effectively widi team members. 

Monitoring: 4. Hme limits for steps in the learning task are enforced appropriately. 

5. Task assistance is given to teasu that need it 

_ 6. Collaborative skills are taught to teams ^t need them 

7. S]mthesis or stmmiaiy of ^ resiilts of teams' learning tasks provides 
dosure to Ute lesson. 



Qosure: 



Evaluatioxu 



8. Feedbadc from students regarding their feelings about the activity provides 
dosure to tiie lesson. 



. r 9. Evaluation of teams' and individuals' perfonnanoe on die activity 
' L encourages improvement of academic and cooperative skills. 




PLANNING A TEAM LEARNING ACTIVITY: 
\^deo Classroom Analysis Worksheet 



U«e the critm listrf bdow to tnalj^e how Ae team-leandi^ 

room was pUumed. After eidi set of criterii^dte examples of how the activity met or 
failed to meet TaiiotiscriteruL 

Gzouping 

. Thetostnactordei qibe dadearandqjedficleaiainytaakytodK^ 
sizaiegf azid t;roi9 d» that were qypropriate to fte tasL 



Iiine 

The instructor set time limits appropriate to each step of the leai^ 
provided "extender" tada for teams that completed their work eariy. 



Goals 



TheinstrurtOT ^ 
mstructor described individoal behavior expeCbtd of students. 



Roles 



Ihe instructOT assigned individuals to teams and assigned roles to mdividuals so Aat 
eadi team had an appropriate mfac of students and roles. 



Setting 



The instruct arranged the dassioom and provided materials to acom^^ 
leanung activity. 



MANAGING A TEAM LEARNING ACTIVITY: 
"^deo Classroom Analysis Workshee t 

Activiiy Set-up 




Monitoziiig 

whennecessaxy. """'^^P ^^wl t ii V mf it m ce and ttugfat coUaborative gldUs 




Oosure 




Evaluation 

pe instmctca- evaluated teams' and individumlis' Tv.^^ 
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PLANNING A TEAM LEARNING ACTIVITY: 
Home Task Planning Worksheet 



Use the criieria listed below to plan a team learning activity to conduct at your teaching site. 
After each set of criteria, describe how you plan to meet those criteria. (Write on the back of 
this page when necessary.) 



Grouping 

Describe a clear and specific learning task, then choose a grouping strategy and group size 
that are appropriate to the task. 

Task: 



Strategy; 



Time 



Set time limits appropriate to each step of the learning task and provide "extender*' tasks 
for teams that completed their work early. 



Goals 



Set team goals to encourage student responsibility and cooperation. Describe indyividual 
behavior expected of students. 



Setting 



Arrange the classroom and provide materials to accommodate the learning activity. 
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MANAGING A TEAM LEARNING ACTIVITY: 
Home Task Planning Worksheet 



Activity Set-Up 




Monitoring 




Closure 



Evaluation 




SESSION TWO EVALUATION 
TEAM LEARNING 



Date ^ — Location of Training 

Presenter 



Name of Adult Education Program 



Geographic Setting (check one): □ urban □ suburban □ rural 

Your Position (check all that apply): 

□ ABE Teacher □ ESL Teacher □ Other (please specify): 

□ ABE Volunteer Instructor □ ESL Volunteer Instructor 

Number of years experience in this position 



Number of years of other adult education teaching experience 



Certification in elementary/secondary education □ Yes □ No 
Education Background Field 



For each of the foUowing questions, please circle the number that best expresses your reaction. 
Presentation 

1 . The length of time for the workshop was 

(too short) 1 2 3 4 5 (too long) 

2. The small group activities were 

(not useful) 1 2 3 4 5 (very useful) 

3. The ideas and activities presented were 

1 2 3 4 5 (very interesting) 

4. The mix of activities used to present the material was 

(notuseftil) 1 2 3 4 5 (very useful) 

5. The extent to which the workshop covered the topics was 
(inadequate) 1 2 3 4 5 (very adequate) 
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General Comments About Presentation: 



Content of Training 

1. The key concepts and information presented in the workshop were 
(not useful) 1 2 3 4 5 (veiy useful) 

2. The purposes and objectives of the instructional packet were 

(v^e) 1 2 3 4 5 (veiy clear) 

3. The objectives of the instructional packet were met 

(not at all) 1 2 3 4 5 (completely) 

4. The content of the training will be 

(not useful) 1 2 3 4 5 (very useful) 

5. The theory and information presented were 

(insufficient) 1 2 3 4 5 (sufficient) 

General Comments About Training Content: 



Materials 

L How appropriate was the content of the 

a. printed materials 

(inappropriate) 1 2 3 4 5 (appropriate) 

b. overhead transparencies 

(in^^ppropriate) 1 2 3 4 5 (appropriate) 

2. The technical quality of the printed materials was 

(poor) 1 2 3 4 5 (exceUent) 

3. The video added to the overall value of the workshop 

(not at all) 1 2 3 4 5 (a great deal) 

4. The materials presented can be adapted to my own learning environment 
(not at all) 1 2 3 4 5 (very easily) 

General Comments About Materials: 



Overall Comments 

1 . What were the strongest features of this workshop? Please be specific. 
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What do you think were the weakest features of this workshop? 



What suggestions do you have for improving this training? 



4. 



Which techniques, ideas, or activities wiU you apply in your own classroom? 
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REMINDER! 

Session Three of the Workshop on 
TEAM LEARNING 



Date: Time: _ 

Location: 

Please remember to bring the following: 

1. Completed Home-Task Worksheet 

"Using a Cooperative Learning Activity" and 
"Response Sheet" 

2. Materials from Session Two 



Please complete and return this portion to: 



CH Yes. I will attend Session Three of the workshop, on Team Learning. 



Name: 



Telephone: ( L 



Job Tide: 
Address: 



(City) (State) (Zip) 



TEAM LEARNING 
SESSION THREE 
AGENDA 



Objectives: By the end of these workshops, participants wiU be able to: 

1) Choose appropriate grouping strategies to fit specific educational goals; 

2) Plan appropriate team learning activities; 

3) Monitor and manage learning teams to assure student involvement and task 
completion; 

4) Analyze team learning activities according to selected criteria; 

5) Identify and demonstrate appropriate individual roles in team learning; and 

6) Evaluate the results of team learning activities. 

I. Welcome, Summary of Sessions One and Two, Agenda Review 
n. Feedback on Home Task (SmaU Groups) 

• ABE and ESL teams discuss results of home task 
Participants report fmdings 

m. Individual Roles in Groups (Fishbowl Role-Play) 

• Participants assume group roles 

• Observers discuss roles 

• Group brainstorms effective roles 

rv. Evaluation of Team Learning 

• Participants read an evaluation case study 
Participants individually complete evaluation forms 
Groups discuss results and give feedback 

V. Reflection on Workshop Processes 

VI. Workshop Wrap-Up and Evaluation 



Agenda; 
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FUNCTIONS OF INPrVTOUALS IN GROUPS 



Task Functions 

In i t ia t i n g : gives direction and puzpose to 
gnnq> by proposing tasks and goals/ defining 
problems, suggesting procedures and solutions 

Procedure-Developing: establishes order by 
suggesting an order of business, agenda, or 
whattodonext 

In form a tio n'Seeking! makes group aware 

of need for information by requesting ;buls 
or clarification 

Informaiion-GiTing: provides group wiA 
facts rdevant to its work 

Opinion-Seeking: tests ftxr group opinion 
by asking for individuals' feelings and 
opinions, or by playing "devil's advocate" 

Opinion-Giving: provides a basis for group 
decision based on feelings, beliefs, or 
judgements 

Ouifying: eliminates, confusion by defining 
terms, interpreting ideas, giving examples, 
identifying issues and alternatives 

Coordinating: harmonizes group discussion 
by suggesting ways that different issues can 
be handled 

Summarizing: shows how ideas are related 
by pulling together similar ideas, identifying 
oontradictions, and suggesting oondusions 



Group Maintenance 

Encouraging: brings out 
opinions of others by being 
MeruUy, warm, and accepting of 
other's contributions; by drawing 
out ^ent members 

Eaqnessing Feelings: calls 
groin's attention to reactions to 
ideas, by e)qpressing own feelings 
or by restating others' feeUngs 

Relieving Tension: reduces 
group tension by joking, 
downing, or suggesting a break 

Compromising; maintaixts grot^ 
mhesion by offering or aooq^ting 
compromiser yielding status, or 
admitting error 

Setting Goals: makes group 
aware of its direction aiul 
progress by expressing the 
grotq^'s oonoerxv suggesting tasks, 
and suggesting standards for the 
group to meet 

Listening, FoUowing: provides a 
stimulating audience for otheis by 
accepting the ideas of others, by 
goingalong wi& die gro\xp 



Group Task and Maintenance Functions 

Mediating: reconciles disagreements and reduces tensions by sueeestinB 
compromises and calming aninu>sities ^ oo b 

Testing for Agzeemei± finds out how dose the group is to agreement by statine 
areas of agreement and asking if agreement exists 'oysianng 

Evalua^ l«eeps grot^ in line with its goals by comparing group's 
accomplishments with goals / r~ B6» "f» 
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NON-FUNCnONAL BEHAVIORS OF 
INDIVIDU ALS IN GROUPS 

f ^ 

Dominating ihe Group 

Being the Expert: oontixiTially gives the answer or solution before others have 
much chance to contribute; speaks as if giving the final word on the subject 

Hogging the Show: calls attention to one's self by loud or excessive talking, ex- 
treme ideas, unusual behavior 

Competing: vies to produce the best ideas, to talk the most, to play the most roles 

Restating: repeats ^ ideas of o&ers as if tihey hadn't spoken 

Self-Listening: formulates a response after hearing ^ first few sentences of 
another's statement then ignores the rest of the person's statement and leaps to 
speak at the first pause 

Distracting the Group 

Digressing: goes ofif on tangents, dtes personal experience of little relevance to the 
group discussion, dwells too mudi on one point 

Special Pleading: transfers the focus of the group discussion to one's own pet 
issues; lobbies for one's own suggestions 

Self -Confessing: dwells on personal feelings, problems or misfortimes that are 
imrelated to the group discussion 

Qowning: jokes or mimics in ways that disrupt the work of the group 

Dragging the Group Down 

Nay Saying: finds something wrong or problematic in everything 

Putting Down: implies that others' ideas are wrong or ridiculous, rejects other's 
ideas without consideration, criticizes or blames others 

Nitpicking: points out minor fiaws in statements of others, states file exception to 
every generality 

Being Defensive: responds to contrary opinions as if they were a personal attacks 

Withdrawing: acts indifierent or passive, daydreams, doodles, resorts to excessive 
formality 
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nSHBOWL OBSERVATION FORM 

1. List the zoles you were able to observe and dte specific examples. (A person may 
assume more than one lole during the discussion.) free to refer to H-27 and 
H-28 "Functions of Individuals in Groups" and "Non-Fxmctional Behaviors of 
Individuals in Groups" during Ae exerdse 



ROLE 



BEHAVIOR EXAMPLE 



2. Which two roles most influenced the group's direction? 
a. 

b. 



3. Which role contributed most to the group's final decision (if one was reached)? 



4. Which roles most disrupted any rational decision? 



5. How would you help studar.ts assume more effective roles in groups/teams? 
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ROLE PLAYERS^ DEBRIEFING QUESTIONS 



Take a moment to consider these questions: 



1. Have you ever assumed in a group any of the roles played 
by members of your group? Whidi ones can you recall? 



2. How did you fed while assuming your assigned role in this 
activity? ^ 



3. As a teacher, how would you hdp students assume effecti 
group roles? 
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EVALUATION IN TEAMS: CASE STUDY 



Ms. Group dedded to use fte "Co-op Co-op" gnnq>ing strategy while covering Htst 
Amendment issues wi& her ABE dass. She divided her students into five teams of four 
members eadi. Then die class as a whole brainstonned various controversies surrounding 
the Erst Amexidment and came with die following list of topics: 

• radst speech (hate dimes) 

• school prayer 

• flag burning 

• starting axiot 

• pomography 

• lies in die news (Hbd) 

• enemy speech during war (treason) 

Each team of students diose one topic to researdi and present to the whole dass. 

Before woridng in dieir teams, students discussed group methods and individual be- 
haviors diathe^gnn^ to function smoodily. Ms. Groi^ interned die dass duit teams 
and individuals would be evaluated on die quality of didr group skills as well as on the 
quality of dieir presentations. The quaUty of each team's groi^ skills would be evaluated 
by team members. The quality of individuals' groiq> skills would be evaluated timnigh 
observations by Ms. C^roup. The quality of eadi team's presentation would be evaluated by 
die rest of die dass. Knally, die quality of students' contributions to team presentations 
would be evaluated by their teammates. 

During die teams* first meeting, Ms. Group observed eadi team for a few minutes. On 
prepared forms, she tallied die number of times diat individuals exhibited various types of 
sodal behaviors in dieir teams. (An example of her observation form is provided as Hand- 
out H-24.) The following dialog is what she heard from die first team duit she observed. 

The Teain*s Hrsl Meeting 

Bob: OK. So our topic is pomography. Nowwiiat? 

Ann: We divide it into parts for everyone to study. 

Dick: That's easy. Eachof us studies a different part of die body. 

Bob: Very funny. Why don't we do it by history? like I study die 80's, Ann 
stiidies die TD's, like diat 

Carot Most people diink history is boring. I diink everyone should study die part 
they think is most interesting. 

Dick: likelegs. 
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Carol; Ito not going to work with you if you keep saying stuff like that 
Didc: I was just kidding. 
Carol: WeHifsrude 
Did:: Sony. 

Bob: OK, so v^t does everyone find most interesting? 

Ann: We should xnake sure we cover everyttung,?X)t just the stuff we like. 

Carok What do you mean? 

Ann: Like a newspaper story. Who, what, when, where, and why. 

CaroJi But w«'re not writing a newspaper stoiy. We're studying about controversy, 
like why people fig^t about pornography and ttie first amendment 
Everyone's gci their own reasons. 

Bob: I know, let* s list reasons ttuit people fight about pornography, all the reasons 
we can tiunk of, arid maybe we can cover everytiiixxg like Ann wants. OK? 

Carol and Didk: OK 

Ann: Sure. HI write ttiem down. 

Bob: So what are some reasons? 

Dick: Pornography is too mud) of a good thing. 

Carob What do you mean by that? 

Didc I don't know. I just said it 

Aim: I wrote it down. Let's just write everything down. 

Bob: OK. People don't want kids seeing some kinds of things. 

Amu People have different ideas about what's disgusting. 

Bob: People change Aeir minds about what's disgusting. 

Carol: Pomography causes rape. 

Didc Rapists cause rape, not pornography. 

Bob: See? People fight about that one. Did you write it down? 

Ann: Yea. Foinognq)hy and rape, question mark. 
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EventuaUy.Ae pornography team 
agreed that Its nuanbm would researdi the Mowing mini-^^^ ^ ^ 

Dick: What is pornography? 

Bob: The histoxy of pornography in the US. 

Carol: Pornography and rape 

Amu Our dass's -community standards" on pornography 
The Team*8 Second Meeting 

vidJj?^^*^"'^^ titemembets had difficulty integrating their indi- 
The Team's PiesenUtion to the Class 

P»ily. Soto pomogtiphy even shows Uttle cMUien doiiiK fliii^Suri 
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Amu Ididastirvc^ofourdassaxuiltesureyouaUxeineniberth^ 
me. Because we have so many wozzien in our dass, there were always more women than 
men who gave me answers. And like we learned, some of us anyway, Ais is where you 
use percentages. So we can cronpare how Ae women fliink and how the men think. Any- 
way, I got Caroline to help me on dus. We made some bar graphs to show the answers 
and, here, we made some copies for you to loo'c at As you can see, 85% of the women 
duxik dmt aU poznography shops shouM be shm down and 20% of die men thi^ 
(diat'soneman,bydieway). Ten percent of die women diink dut pornography is some- 
thing men need and 40% of die men diinkdiis. EnaUy, 75% of die women diink that por- 
nography leads to sex aimes and 20% of die men ^ixikdds. Now, for die end of our 
team's presentation, Didc will tell you about the difference between pornography and art. 

Didc Wdl, I wiUtdlabom the difference but also abom how pornography and art are 
diesam& Here is a picture of a fmious statue;, David," by MIchaelangelo. Iputapieceof 
tape over die private area so I don't offend any ladies in die room. Arid here is a photo I 
foimdinaslea^magaznie. Again, youH notice die piece of tape I put on. Thesetwo 
pictures look a lot diesam&, don't they? I think die magazine did it on purpose. Here,ni 
pass diem around. I suppose die statue is art because ifs real old and the magazine isn't art 
because ifs not old. But maybe in a hundred years, pomogn^hy will be art Theother 
thing diat's different in these pictures is die way didr mouths are. The David looks pretty 
serious. Butdiemoudiof die guy in die magazine is definitely kind of lewd. So it just 
takes a litde detail to make somediing pornography. And dtat's die end of our presenta- 
tion. Any questions? 



The dass erupted into a wild debate over die two photographs diat Dick had brought 
They argued over whedier die mouth alone or other details xnade one inuge pomographiCf 
whether the intent behind an image defines it as pornographic, whedier die David" might 
be considered pornographic also, and other related issues. Ms. Groi^ finally reminded the 
students that they st£U needed to spend some time evaluating the team's presentation. She 
suggested that die class could restune their in-depth discussion of pornography and the 
First Amendment tiie following week. 



EVALUATION OF A TEAM'S GROUP SKILLS 



Bdow is an example of a form that might be used to evaluate how well a team has 
worked together. 

Imagine that you were a fifth member of the team described in the case studv. Read 
the description of the team's first meeting . On the 

form below, evaluate the group skills diq)layed by the team as a whole during that 
meeting. 

/ 

Evaluation of Team's Group Skills 

Your Name: 



After each questioiv drdc the answer that fits your opinion best 

1. How much did your- team keep working during your meeting? 

never not much tisually always 

2. Who did most of the talking in your team during your meeting? 

one person two people three people everyone 

3. How much did your teammates listen to each other? 

never not much usually always 

4» How much did your teammates ask each other questions? 
never not much sometimes a lot 

5. How much did your teammates understand each other? 

never not much sometimes usually 

6. How did your teammates react to different points of view? 

ignored put up listened encouraged 

them with them to them them 

7. Who said things to keep you'- meeting on track? 

one person two people Aree people everyone 
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EVALUATION OF INDIVroUALS^ GROUP SKILLS 



Below is an example of a form 0ohnson, 1979) that might be used to identify group skills 
titiat individuals display while working in teams. 

Imagine Aat you are Ms. Group and that you observed the team described in the case 
study. Read tilie description of tiie team's first meeting.. 

On the form below, evaluate tiie group skills displayed by team members 
during that meeting. ^ 



Individual's Group Skills 
Directions: 1. Put names of team m»anbers above each column. 2. Put a tally mark 
m the appropriate box each time a team member contributes. 3. Make notes on the 
back when mteresting things happen Aat are not captured by the categories. It is a 
good Idea to note at least one good thing that each individual does in the meeting 
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Students' Names 


Ann 


Bob 


Carol 


Dick 


1. Contributes Ideas 










2. Describes Feelings 










3. Paraphrases 










4. Expresses Suppc-rt, 
Acceptance 










5. Expresses Warmth, 
Liking 










6. Encourages Others 
to Contribute 










7. Summarizes 










8. Coordinates Members' 
Efforts 










9. Relieves Tension by 
Joking 










10. Gives Direction to 
Group's Work 
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"EVALUATION TEAM" DISCUSSION QUESTIONS 



Title of the evaluation f oim you reviewed: 



What should Ms. Group do with the infonnation she gathers with this 
^valuation form? 



How could Ms. Group improve this evaluation form? 
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SESSION THREE EVALUATION 
TEAM LEARNING 



Date 



Location of Training 



Presenter 



Name of Adult Education Program ^ 

Geographic Setting (check one): □ urban □ subuitan □ rural 

Your Position (check aU that apply): 

□ ABE Teacher D ESL Teacher □ Other (please specify): 

□ ABE Volunteer Instnictor □ ESL Volunteer Instructor 

Number of years experience in this position 

Number of years of other adult education teaching experience 
Certification in elementary/secondary education □ Yes 
Education Background Field 



□ No 



For each of the foUowing questions, please circle the number that best expresses your reaction. 
Presentation 



1 . The length of time for the workshop was 
(too shon) 1 2 3 4 5 

2. The small group activities were 
(not useful) 1 2 3 4 5 

3. The ideas and activities presented were 
(duU) 12 3 4 5 

4. The mix of activities used to present the material was 
(not useful) 1 2 3 4 5 

5. The extent to which the workshop covered the topics was 
(inadequate) 1 2 3 4 5 (very adequate) 



(too long) 



(very useful) 



(very interesting) 



(very useful) 
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General Comments About Presentation: 



Content of Training 

1. The key concepts and information presented in the workshop vei^ 
(not useful) 1 2 3 4 5 (very useful) 

2. The purposes and objectives of the instructional packet were 
(vague) 1 2 3 4 5 (very clear) 

3. The objectives of the instructional packet were met 

(not at all) 1 2 3 4 5 (completely) 

4. The content of the training will be 

(not useful) 1 2 3 4 5 (very useful) 

5. The theory and infornv>*ion presented were 

(insufficient) 1 2 3 4 5 (sufficient) 
General Comments About Training Content: 
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Materials 

1. How appropriate was the content of the 

a. printed materials 

(inappropriate) 1 2 3 4 5 (appropriate) 

b. overhead transparencies 

(inappropriate) 1 2 3 4 5 (appropriate) 

2. The technical quality of the printed materials was 

(poor) 1 2 3 4 5 (excellent) 

3. The materials presented can be adapted to my own learning environment 
(not at all) 1 2 3 4 5 (very easily) 

General Comments About Materials: 



Overall Comments 

1. What were the strongest features of this workshop? Please be specific. 
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What do you think were the weakest features of this workshop? 



3. What suggestions do you have for improving this training? 



4. Which techniques, ideas, or activities will you apply in your own classroom? 



Q TEAM LEARNING 



ERIC 



no 



H-36-d 



TRANSPARENCY MASTERS 



TEAM LEARNING 

Ml 



TRANSPARENCIES 
SESSION ONE 



^ TEAM LEARNING 

ERIC 



112 



TEAM LEARNING 
SESSION ONE 
AGENDA 



Objectives: By the end of these workshops, participants will be able to: 

1) Choose appropriate grouping strategies to fit specific 
educational goals; 

2) Plan appropriate team learning activities; 

3) Monitor and manage learning teams to assure student 
involvement and task completion; 

4) Analyze team learning activities according to selected criteria; 

5) Identify and demonstrate appropriate individual roles in team 
learning; and 

6) Evaluate the results of team learning activities. 



Agenda: I. Introduction, Objectives, Agenda Review, Review of 

Participant Questionnaire 

n. Opener: Why Team Learning? 

HI. Learning in Groups and Teams (Introduction) 

rv. Cooperative Learning 

BREAK (during IV) 

V. Preparation for Home Task 

VI. Wrap-Up and Evaluation 
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"WHY TEAM LEARNING?" WORKSHEET 



TASK 1: Things you have learned in a team or group 





v_ ; 



TASK 2: Possible advantages and disadvantages of learning in teams 



/" ' ~ 

Possible Advantages 


Possible Disadvantages 
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WHAT IS THE MAIN REASON 
EMPLOYEES ARE FIRED? 



1. Unable to perform skilled job tasks 

2. Unable to speak English well enough to do their work 

3. Unable to "get along" with fellow employees 

4. Unwilling to work (i.e. lazy) 
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POSSIBLE SITUATIONS FOR 
COOPERATIVE LEARNING ACTIVITIES 



ABE 


ESL 
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TEAM LEARNING 
SESSION TWO 
AGENDA 



Objectives: By the end of these workshops, participants will be able to: 

1) Choose appropriate grouping strategies to fit specific 
educational goals; 

2) Plan appropriate team learning activities; 

3) Monitor and manage learning teams to assure student 
involvement and task completion; 

4) Analyze team learning activities according to selected criteria; 

5) Identify and demonstrate appropriate individual roles in team 
learning; and 

6) Evaluate the results of team learning activities. 



Agenda: I. Welcome, Summary of Session One, Agenda Review 

n. Small Group Feedback on Home Task 

in. Choosing Appropriate Team Strategies 
BREAK 

IV. Criteria for Planning and Managing Teams 

V. Video Presentation and Evaluation 

VI. Preparation for Home Task 

VII. Workshop Wrap-Up and Evaluation 



FEEDBACK ON HOME TASKS 
(From Session One) 



Activities 


Successes 


Problems 
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GROUPING STRATEGIES OVERVIEW 



The following items are described on pages H-13-b and H-13.c. 



FORMAL GROUPING STRATEGIES 
C*Team Learning" or "Cooperative 
Leamiiig'O 

♦ intentionally heterogeneous 

• more structure 

• team recognition 

♦ longer-lasting 



INFORMAL GROUPING 
STRATEGIES 

• not necessarily heterogenous 

• less structure 

• individual recognition 

• short term 



GROUPING STRATEGIES 


GROUP ACTIVITIES 1 


FORMAL GROUPING STRATEGIES 
CTeam Learning*' or Cooperative 
Learning") 


• 
• 


Specific Task 
Discussion 


1. Student Teams — Achievement 
Divisions (STAD) 


• 
• 


Brainstorming 
Decision-Making 


2. Co-op Co-op 


• 


Expert Inquiry 


3. Jigsaw 


• 


Socratic Questioning 


4. Sociometric Groups 


• 


Role Play 


5. Simulation 






INFORMAL GROUPING 
STRATEGIES 






6. Pair Practice 






7. Tutorials 






8. Random-Assignment Small Groups 






1 9. Self-Selection Small Groups 
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GROUPING STRATEGIES WORKSHEET 



Grouping Strategy 


>| 

Qassroom Situation 




A. The instrnctor wants students to 
practice consumer and math skills. The 
activity should help prepare students to use 
those skills in the real world. 




B. The community surrounding the school 
has many problems: unemployment, drugs, 
crime, a poor transportation system and stores 
that over-charge. The instructor wants 
students to form problem-solving groups 
according to the issues that interMt thmm 




C. The instructor has a multicultural class 
with low level reading skills. She would 
like to give students a problem-solving 
assignment that reauires a lot of readino 




D. The instructor has noted that several 
students are having difficulty with subject- 
verb agreement The remainder of the class 
appears to have mastered the concept 




E. Students tend to sit in dusters according 
to ethnicity, with little interaction between 
the groups. The instructor wants to conduct 
an activity that will integrate the class while 
students produce reports on **cultural 
diversity.** 




F. The students in an ESL class generally talk 
only with the friends they sit beside. The 
instructor would like them to talk with other 
students about ways of finding employment 



RECOMMENDED GROUPING STR ATpTEifpg 



Grouping Strategy 



Simulation 



Self-selection 
Small Groups 



Jigsaw 



Tutorials 



Co-op Co-op 



Random-assignment 
Small Groups 



Classroom Situation 



A. The instructor wants students to 

fifi^SS! math skills. The 

activity should help prepare students to use 
those skills in tiie real world. 



B The community surrounding the school 
has many problems: unemployment, drugs, 
crime, a poor transportation system and stores 
that overcharge. The instructor wants 
students to form problem-solving groups 
according to the issues that interest them. 

C The instructor has a multicultural class 
with low level reading skills. She would 
like to give students a problem-solvine 
assignment that re quires a lot of reading. 

D. The instructor has noted that several 
students are having difficulty with subject- 
verb agreement The remainder of the dass 
appears to have mastered the concept 



E. Students tend to sit in clusters according 
to etitnidty^M^th little interaction bet^ein^ 
the groups. The instructor wants to conduct 

students produce reports on "cultural 
diversity." 

F. The students in an ESL class generallv talk 
only w^th the friends they sit bcSi Je -^V 
mstoictor would Uke thei, to talk iSth oLr 
students about ways of finding empl^enl 




CRITERIA FOR PLANNING AND MANAGING 
SUCCESSFUL TEAM LEARNING ACnVITIES 



Criteria for Planning Team-Learning Activities: 

1. Leazningtask 
Grouping: 2. Grouping strategy 
. 3. Groiq>size 



Tune: 



Goals: 



4. lime limits 

5. ''Extender" tasks 



[ 

[6. Team] 
7. Indivi 



Team goals 
Individual behavior 



Roles- r ^ In<iividuals' assignments to 

L 9. Role assignments 

Setting: f 

L IL 



Qassroom 
Materials 



Criteria for Managing Team-Learning Activities: 

InstructionsT ^ IJ^tniction for the learning task 
L 2. Instructions for team formation 



Monitoring: 



3. Monitoring 

4. Time limits 

5. Task assistance 

_ 6. Collaborative skills 



Qosure: ' " ^y******** ^^"'""^'y 



Feedback from students 
Evaluation: 9. Evaluation 
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TEAM LEARNING 
SESSION THREE 
AGENDA 



Objectives: By the end of Session Three, participants will be able to: 

1) Oioose appropriate grouping strategies to fit specific 
educational goals; 

2) Plan appropriate team learning activities; 

3) Monitor and manage learning teams to assure smdent 
involvement and task completion; 

4) Analyze team learning activities according to selected criteria; 

5) Identify and demonstrate appropriate individual roles in team 
learning; and 

6) Evaluate the results of team learning activities. 

Agenda: I. Welcome, Sunmiary of Sessions One and Two, Agenda 

Review 

n. Feedback on Home Task (Small Groups) 

in. Individual Roles in Groups (Fishbowl Role-Play) 

rv. Evaluation of Team Learning 

V. Reflection on Workshop Processes 

VI. Workshop Wrap-Up and Evaluation 



HOME TASK REPORTS 



Each team member should spend 5 minutes 
reporting on his or her home task by 
answering the following questions. 

L What did you do? 

2. What worked well? 

3. What would you do differently? 



SUGGESTIONS FOR 
SUCCESSFUL TEAM LEARNING ACTIVITIES 



Activity Set-up 

What should a teacher remember when planning instrugHons for fhp 
l earning task and instmrfintut for fnrmaHnn? When presenting 
these instructions? 



Monitoring 

What should a teacher remember when planning how to monitor t hg 
activity (i.e., planning how to keep students on task and gonp#>ra»ina 
enforce time WmWn , give task aS5i??tanfP,r and teach collaboraHvi* svnic^ y 
When performing these functions? 



Closure 



What should a teacher remember when planning how to svnthi>«irp n|- 
SUmman T iP the lesson and how to solicit feedback fmm cH^^f^tl^ When 
perfonnmg these functions? 



Evaluation 



^aVa ^'^I^ Vf ^''^'l' remember when planning how to fisrabuicteams' 
evaliaHonf r ^° conducting these 



FUNCTIONS OF INDIVTOUALS IN GROUPS 



TASK FUNCTIONS 



GROUP MAINTENANCE 



Initiating 


Encouraging 


Procedure-Developing 


Expressing Feelings 


Information-Seeking 


Relieving Tension 


Information-Giving 


Compromising 


Opinion-Seeking 


Setting Goals 


Opinion-Giving 


Listening, Following 


Clarifying 


Mediating 


Coordinating 


Testing for Agreement 


Summarizing 


Evaluating 



GROUP TASK AND MAINTENANCE FUNCTIONS 

Mediating 

Testing for Agreement 
Evaluating 
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NON-FUNCnONAL BEHAVIORS OF 
INDIVroUALS IN GROUPS 

( ^ 

DOMINATING THE GROUP 
Being the Expert 

Hogging the Show 

Competing 

Restating 

Self-Listening 

DISTRACTING THE GROUP 
Digressing 

Special Pleading 

Self-Confessing 

Clowning 

DRAGGING THE GROUP DOWN 
Nay Saying 

Putting Down 

Nitpicking 

Being Defensive 

l^thdrawing 
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BRAINSTORM: 
HELPING STUDENTS WORK IN GROUPS 



How would you hdp students assume more effective roles in groups/ 
teams? 
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DlSCUSSICr^^ Ql^SHONS 

^> 

IVhat should Ms. Group do with all the inf omiatioxi she gathers through her 
evaluation strategy? 



How could Ms. Group improve her evaluation strategy? 



REFLECnONS^N THE WORKSHOP 



1. Recall of groups and puxposes: 

CSROUPS PURPOSES 



Z What kinds of monitoring took place during the groups? 



3. What were some of the "extender" tasks? Would others have been hdpful? 

EXTENDER TASKS OTHER POSSIBLE ONES 



4. What types of feedback activities were you involved in? Why do you think ttiev 
were used? ^ 

FEEDBACK ACliVU'lHS WHY USED? 



